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Derginin Tiirkce tam adi
Uluslararasi Sosyal Bilimler ve Sanat Arastirmalari Dergisi

Derginin ingilizce tam adi
International Journal of Social Sciences and Art Research

Derginin kisaltilmig adi
ISSAR

e-ISSN
2792-0968

Yaym dili
Turkge ve Ingilizce

Yayin araligi ve aylan
Yilda iki kez, Haziran ve Aralik’ta dizenli olarak sayilar yayimlanmaktadir.

Uluslararasi Sosyal Bilimler ve Sanat Arastirmalari Dergisi, Yakin Dogu Universitesi, ileti§im
Aragtirmalar Merkezi tarafindan cevrimici ortamda yayinlanan, cift tarafli kor hakemli ve
acik erigimli bilimsel bir dergidir.

Dergimiz yilda iki kez, Tirkge ve ingilizce yazilmig makaleleri yayimlar. Derginin
Haziran ve Aralik’ta dlzenli olarak sayilari yayimlanmaktadir. Yayin Kurulu tarafindan
gerekli goruldagu taktirde yilda iki saylya ek olarak 6zel sayi(lar)da yayimlanabilir.

AMAG VE KAPSAM

Amag

Uluslararasi Sosyal Bilimler ve Sanat Arastirmalar Dergisi, iletisim bilimleri, kultrel
caligmalar, sanat ve tasanim disiplinleri ile sosyal bilimlerin iletisim bilimleriyle kesisen
alanlarinda yUksek bilimsel nitelige sahip makaleler yayinlayarak literattre katkida
bulunmay amaglamaktadir.

Disiplinler arasi calismalar énceleyen dergimiz, kuramsal ve ampirik aragtirmalari
odagina almaktadir. Ozellikle yeni yénelimlerin ve disiplinler arasi ig birliginin bilimsel
ilerlemeye ve toplumsal faydaya yonelik katkilarinin artmasi amacini baglica hedef
olarak kabul etmektedir.

Kapsam

Derginin kapsam; iletisim kuramlar & sosyolojisi, kultirel calismalar, gazetecilik, yeni
medya, halkla iligkiler, reklamcilik, pazarlama, fotografcilik, goérsel iletisim tasarimi,
diger disiplinlerdeki sanat ve tasarim arastirmalari, kuramlari & elestirileri, sanat tarihi,
canlandirma sinemasi, sinema ve televizyon alanlariyla ve bu alanlarin sosyal
bilimlerin diger disiplinleriyle kesisen arastirma ve derleme tiriindeki makalelerle
birlikte kitap incelemeleriyle sinirlidir.

ETIK iLKELER VE YAYIN POLITIKASI

Etik ilkeler

Uluslararasi Sosyal Bilimler ve Sanat Arastirmalari Dergisi, akademik yayin ilkelere ve
etik degerlere baghdir. Bu dogrultuda dergimiz; Committee on Publication Ethics
(COPE), Directory of Open Access Journals (DOAJ) ve Open Access Scholarly
Publishers Association (OASPA) tarafindan yayinlanan etik yayincilik ilkelerini
benimsemektedir.

Yayin politikasi

Yayimlanmak Uzere de@erlendirmeye sunulan tim makalelerin 6zgiin olmasi sarttir.
Makalenin 6zgunlugu; yazar(lar) tarafindan iThenticate ya da Turnitin gibi benzerlik
yaziimlarindan biriyle analiz edilmeli ve elde edilen benzerlik raporu sunularak
kanitlanmalidir.

Yazar(lar), Uluslararasi Sosyal Bilimler ve Sanat Arastirmalari Dergisi'ne galismalarini
gondererek Creative Commons Attribution 4.0 International (CC BY 4.0) lisans tiru ile
lisanslandigini kabul eder. Uygun atif yapilmasi kosuluyla bu lisans tiriinde
eserlerinin; her ortamda paylasilabilecegini, tirev eserler yaratilabilecegdini ve ticari
amagla kullanilabilecegini kabul etmis sayilir. Uluslararasi Sosyal Bilimler ve Sanat
Arastirmalari Dergisi’nde yayimlanan makalelerdeki gérislerin ve gevirilerin bilimsel,
etik ve yasal sorumluluklari yazarlara aittir.

Degerlendirmeye sunulan makalelerin daha énce herhangi bir elektronik ve basili
ortamda yayimlanmamis, ayni anda yayimlanmak Uzere de@erlendirmeye sunulmamis
ya da yayimlanmak Uzere kabul edilmemis olmasi gerekmektedir. SUpheli durumun
tespiti halinde durum yazar(lar)a ve yazar(lar)in bagdl oldugu kurum(lara bildirilir. ilgili
yazar(lar)in dergimize 5 (bes) yil boyunca herhangi bir makale bagvurusu yapmasi
engellenir.

YUksek lisans ve doktora tezlerinden ve daha énce bir sempozyumda, konferansta ya
da kongrede s6zIU olarak sunulmug ancak tam metni higbir mecrada yayimlanmamis
bildiriden Uretilmis, proje kapsaminda yazilmis makaleler ile makalenin arastirma ve
yazim sUrecini destekleyen (finanse eden) kurum ve kuruluslar bilgi formunda
detaylariyla aciklanmalidir.

Ayni yil igerisinde bir yazarin yalnizca 1 (bir) makalesi yayinlanir. Yazar bagka bir
makale génderse ve makale yayim kabulU alsa dahi takip eden yil iginde uygun bir
sayida yayinlanmak icin siraya alinir.

Etik kurul izni gerektiren aragtirmalar
Etik ilkelerimiz geregince dergimizin degerlendirme slrecine dahil edilebilmesi igin
etik kurul izni gerektiren aragtirmalar asagida yer almaktadir:

- Anket, mulakat, odak grup calismasi, gézlem, deney, goérisme teknikleri kullanilarak
katiimcilardan veri toplanmasini gerektiren nitel ya da nicel yaklasimlarla yGrittlen her
tarll arastirmalar,

- insan ve hayvanlarin (materyal/veriler dahil) deneysel ya da diger bilimsel amaglarla

kullaniimasi,

- insanlar tizerinde yapilan klinik aragtirmalar,

- Hayvanlar Gzerinde yapilan arastrmalar,

- Kisisel verilerin korunmasi kanunu geregince retrospektif calismalar.

Kigisel verilerinin korunmasi

Dergimize génderilen tim kisisel veriler, Kisisel Verilerin Korunmasi Kanunu
cergevesinde glvence altina alinmaktadir. Yazar(lar)a, hakemlere ve diger gergek
kisilere ait bilgiler, herhangi bir Gguncu kisi veya kurumla paylasiimamaktadir.

intihal politikasi

Dergimizin degerlendirmesine sunulan higbir makalenin intihal icermemesi gerekir. Bu
dogrultuda yazar(lar)in, makaleyi iThenticate veya Turnitin benzerlik yaziimlarindan
biriyle analiz ederek benzerlik raporunu sisteme yUklemesi zorunludur. Benzerlik orani
kaynakga haric %15’ gegmemeli ve minimum eslesme uzunlugu degeri en fazla 5
kelime olarak ayarlanmalidir.

Raporun uygun bulunmamasi ya da stpheli bir durumla karsilasiimasi durumunda
Editér Kurulu ilgili makaleyi iThenticate veya Turnitin benzerlik yazilimlarindan birinde
analiz edebilir. SUpheli durumun tespiti halinde durum yazar(lar)a ve yazar(lar)in bagl
oldugu kurum(lar)a bildirilir. iigili yazar(lar)in dergimize 5 (bes) yil boyunca makale
basvurusu yapmasi engellenir.

Yapay zeka kullanimi politikasi

Uretken yapay zeka araglar, dergimize génderilecek makalelerin yalnizca dilbilgisini,
yazim hatalarini ve Gslup tutarliigini kontrol etmek igin kullanilabilir. Dergimiz, YOK
tarafindan hazirlanan Uretken Yapay Zeka Kullanimina Dair Etik Rehber ilkelerini
benimsemektedir.

Uretken yapay zeka kullaniminda dikkat edilmesi gereken hususlar:

1. Seffaflik ve sorumluluk (hesap verebilirlik): Uretken yapay zeka kullanildigi her
slregte seffaf olunmalidir. Hangi asamalarda ve nasil kullanildidi, verilerin nasil
toplandigi agikga belirtilerek yapay zekanin katkisi acik bigimde ifade edilmelidir.

2. Dogruluk: Uretken yapay zeka tarafindan Gretilen igerigin/bilgilerin dogrulugu tespit
edilmeli, elde edilen veriler kaynaklar Gzerinden kontrol edilmeli ve dogrulanmalidir.

3. Sorumluluk: Uretken yapay zeka kullanimiyla ortaya konan verilerin her tarl
sorumlulugu yazar(lar)a aittir. Bu sebeple yazar, yapay zekadan faydalandigi noktalari
titizlikle incelemeli ve sorumlulugun kendisinde oldugunu bilmelidir.

4. Kaynak gosterimi: Dipnot ve kaynakga kisminda Uretken yapay zeka araglarina yer
veriimemelidir.
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Degerlendirme siireci

Degerlendirme slreci 6 (altr) ayr asamadan olusmaktadir. Yazar(lar) dergi sistemi
Uzerinden her agamay takip edebildigi tzere ayni zamanda her asamada Editor
Kurulu tarafindan e-posta yoluyla bilgilendirilir. Asamalar sirasiyla asagida
belirtilmistir.

1. Asama: Makale oncelikle teknik degerlendirme surecinden gecer. Bu slregte
makalenin, dergi yazim kurallarina uygun sekilde hazirlanip hazirlanmadigr ve sunum
esaslar kontrol edilir. Dergi sablonuna, metin yazim kurallarina ve kaynak gésterme
bigimine uymayan makaleler dogrudan reddedilir ya da teknik dizeltme talebiyle
yazar(lar)a iade edlilir.

2. Asama: Teknik degerlendirme slrecini basariyla tamamlayan makaleler; derginin
amacina ve kapsamina uygunluk, 6zgunluk, bilimsel kalite ve alana katki agisindan
degerlendirmeye alinir. Degerlendirmeden gecemeyen makale bu asamada
reddedilir.

3. Asama: Editor tarafindan uygun gorilen makale alan editérine génderilir. Alan
editort makaleyi 6zgunlik, bilimsel kalite ve alana katki agisindan degerlendirerek gift
kor hakem deg@erlendirmesine sunabilir, dizeltme talep edebilir ya da reddedebilir.

4. Asama: Alan editérinin degerlendirmesi dogrultusunda makale; yazar(lar) ve
hakemler arasinda karsilikli anonimlik saglanan cift kér hakem degerlendirme
sUrecinden geger. Tarafsiz degerlendirme sirecinin saglanabilmesi igin makaleler en
az iki dis bagimsiz hakem tarafindan incelenir.

5. Asama: Alan editorl, hakemler tarafindan sunulan degerlendirme raporlarina
dayanan kararini editére sunar ya da dogrudan yazar(lar)a génderir. Hakem
kararlarinin farkli olmasi durumunda editér ya da alan editért nihai karari verebilir ya
da alan editért, makaleyi tgtnct hakemin degerlendirmesine sunabilir. Dizeltme
talep edilen makale, yazar(lar) tarafindan dizenlenip sisteme yuklendikten sonra
yeniden hakemler tarafindan ya da alan editorl veya editér tarafindan yeniden
deg@erlendirmeye tabi tutulur. Alan editéri dizeltme talebinin haricinde kabul ve ret
karari verebilir. Karar dizeltme talebinde oldugu Uzere editére sunulabilir ya da
dogrudan yazar(lar)a iletilebilir.

6. Asama: Alan editorl ya da editor kararn dogrultusunda yayinlanmaya uygun
gorilen makale son olarak makale diline bakilmaksizin Turkge ve ingilizce dil
editoérine sunulur. Dil editérlerinin degerlendirme raporu dogrultusunda alan editéri
ya da editor, yazar(lar)dan yazim diline ve dilin dogru kullanimina iligkin dizeltme
talep edilebilir. Makale yazar(lar) tarafindan dizenlenip sisteme yUklendikten sonra
yeniden dil editorlerinin degerlendirmesine sunulur. Dil editérlerinin onayi
dogrultusunda makale yayin strecine alinir. TUm karar verme surecinde bag editor
son yetkili kisidir.

Diizeltme politikasi

Yayin kurulu, yayinlanan makalede bulgulari, yorumlari ve sonugclari etkilemeyen
ancak okur igin kafa karigikligi yaratabilecek kuguk hatalarin (yazim hatalari, yazar
isimlerindeki teknik yanligliklar vb.) tespiti halinde dizeltme bildirimi yayinlayabilir.
Duzeltme bildiriminin gerektigi hallerde ¢aligmanin;

1- Baghginin basina “Duzeltildi:” ibaresi eklenir.

2- Makale tam metininin sonuna duzeltme bildirimi eklenerek yayinlanir.

3- Derginin internet sitesinin Duyurular bélimunde dizeltme bildirimi ilan edilir.

4- Duzeltme tarihinden itibaren ilk yayinlanacak sayinin igindekiler listesine “Duzeltildi:
Galisma Baghgl” seklinde eklenir.

Geri cekme politikasi

Uluslararasi Sosyal Bilimler ve Sanat Arastirmalari Dergisi, yayin politikalar geregi, bir
makalenin geri gekilmesi asamasinda yazar(lar)a ve yayin kuruluna digen goérev ve
sorumluluklar agagida verilmistir.

Yazarlar:

Yazar(lar)in yayimlanmig, erken goriinim ya da degerlendirme agamasindaki
caligmaslyla ilgili bir yanlis ya da hatayi fark etmesi durumunda, geri gekme
islemlerinde dergi editoruyle isbirligi yapma ylikimldliga bulunmaktadir.
Degerlendirme asamasindaki galismasini geri gekme talebinde bulunmak isteyen
yazar(lar), Geri Cekme Formu'nu doldurarak her bir yazarin islak imzasi ile imzalanmis
ve taratilmig halini editor.issar@neu.edu.tr adresine e-posta araciligiyla yayin kuruluna
iletmekle yukamltdur. Yayin kurulu geri gekme bildirimini inceleyerek en geg 15 gln
icerisinde donus saglar. Yayin kurulu tarafindan geri gekme istegi onaylanmadikga
yazar(lar) galigmasini baska bir dergiye degerlendirme icin génderemezler.

Editorler:

Yayin kurulu; yayinlanmis, erken gérinimdeki veya degerlendirme asamasindaki bir
calismaya iliskin telif hakki ve intihal stphesi olusmasi durumunda galismayi iligkin
sorusgturma baslatma yukimlaligu tasir. Yayin kurulu yapilan sorusturma sonucunda
degerlendirme asamasindaki ¢alismada telif hakki ve intihal yapildigini tespit etmesi
durumunda calismayi degerlendirmeden geri ceker ve tespit edilen durumlari detayli
bir sekilde kaynak gostererek yazarlara iade eder. Yayin kurulu, yayimlanmig veya
erken gorinimdeki bir calismada telif hakki ihlali ve intihal yapildigini tespit etmesi
durumunda, en ge¢ 15 gun icerisinde asagidaki geri cekme ve bildiri igslemlerini
gerceklestirir. Etik ihlali tespit edilen ¢alismanin;

1- Basliginin basina “Geri Gekildi:” ibaresi eklenir.

2- Ozet ve tam metin igerikleri yerine galismanin geri gekilme gerekgeleri, detayl kanit
kaynaklari varsa yazar(lar)in bagl oldugu kurum ve kuruluslarin konu hakkindaki
bildirimleri ile birlikte yayinlanir.

3- Derginin internet sitesinin Duyurular bélimunde geri cekme bildirimi ilan edilir.

4- Geri gekme tarihinden itibaren ilk yayinlanacak saymnin igindekiler listesine “Geri
Cekildi: Galisma Baghg” seklinde eklenir, birinci sayfasindan baslamak kosuluyla geri
cekme nedenleri ve buna kaynak gosterilen alintilar okurlarla paylasilir.

5- Yazar(lar)in bagl oldugu kurulus(lar)a geri gekme bildirimleri iletilir.

6- Yukarida siralanan geri cekme bildirimleri, derginin dizinlendigi kurum ve
kuruluslarla da iletilir.

Ayrica yayin kurulu etik ihlalde bulunulan galisma yazar(lar)inin daha énce yayinlanmig
calismalarinin yayinci kuruluslarina, yayinlanan ¢alismalarin gegerlik ve gavenilirligini
guvence altina almalarini ve geri gekmelerini 6nerebilir.

Ucret politikasi

Uluslararas! Sosyal Bilimler ve Sanat Arastirmalari Dergisi, Yakin Dogu Universitesi
tarafindan finanse edilmektedir. Yazarlardan, degerlendirme ve yayinlama surecinde
herhangi bir Ucret talep ediimemektedir.

Yazarlara iligkin sorumluluklar

- Yazarlar, dergiye gonderdikleri galismalarin bilimsel, 6zgun ve etik standartlara
uygun olmasindan birebir sorumludur.

- Dergiye génderilen makaleler, daha énce higbir yerde yayinlanmamis ve baska bir
dergi igin yayin degerlendirmesinde bulunmamis olmalidir.

- Baskasina ait ifadeler, sonuglar, fikirler veya veriler, atif yapilmadan ve kaynak
gosterilmeden kullanilamaz. Her turlt intihal (metin, fikir, veri, kendine intihal dahil)
kesinlikle yasaktir.

- Yazarlar génderdikleri metnin 6zgunlugunu teyit etmekle yakamladur.

- Yazar olarak listelenen her kisi, makalenin akademik igerigine (konsept, tasarim, veri
analizi, yazim vb.) énemli élgtde katki saglamig olmalidir.

- Projenin sadece finansmanini saglamak veya genel gozetim yapmak, yazarlik i¢in
yeterli bir katki degildir.

- Yazarlar makalenin nihai halini okumus, onaylamig ve yayimlanmasi igin riza
g6stermis olmalidir. Makalenin igeriginden tim yazarlar ortak sorumluluk tasir.

- "Hediye yazarlik” (katkisi olmayan kisinin yazar olarak eklenmesi) ve “hayalet
yazarlik” (6nemli katkisi olan kisinin yazar olarak belirtimemesi) etik ilkelerin inlali
olarak degerlendirilir.

- Makalelerde ileri surllen gorUsler yazarlara aittir. Yayin ve Editor Kurulu,
makalelerde ileri strtlen géruslerden dolayi herhangi bir sorumluluk
Ustlenmemektedir.

- Makalede sunulan tum veriler (nicel, nitel, gérsel vb.) gergek, dogrulanabilir ve
manipule edilmemis olmalidir.

- Veri sahteciligi veya tahrif etme gibi davranislar bilimsel sug sayilr.

- Bagka bir calismadan elde edilen verilere atif yapiliyorsa kaynak agikga belirtiimelidir.
- Yazarlar, makalenin hazirlanmasi, arastirmanin yuratilimesi veya yayinlanmasi
sUrecini etkileyebilecek her turlt finansal (kurum, sirket, hibe vb.) ve maddi olmayan
¢lkar gatismalarini agiklamakla yukumludur.

- Makalenin finansman kaynaklari (proje numarasi dahil) agikga belirtiimelidir.

- Ayni makalenin ya da 6nemli élgude 6rtlsen bir baska halinin birden fazla dergiye
ayni anda gonderilmesi etik degildir. Bir makale yalnizca bir dergide degerlendirme
strecinde olabilir.

- Bagkalarinin calismalarindan yararlanilan her yerde bilimsel yazim kurallarina uygun
sekilde dogru ve eksiksiz atif yapilmalidir.

- Yazarlar 6nceki yayinlarina atif yaparken bunu belirtmelidir.

- Yazarlar yayinlanan makalelerinde 6nemli bir hata ya da yanliglik fark ettiginde
durumu derhal editére ya da alan editértne bildirmeli ve gerekli dizeltmenin veya geri
cekme isleminin yapilmasini saglamalidir.

Hakemlere iligkin sorumluluklar

- Hakemler yayin strecinin bilimsel kalitesini ve objektifligini saglayan temel unsurdur.
Hakem degerlendirmesi, bilimsel iletisimin ve gelisiminin vazgegilmez bir pargasidir.
- Hakem yalnizca kendi uzmanlik alanina giren makaleleri degerlendirmeyi kabul
etmelidir. Yeterli bilgiye ve tecriibeye sahip olmadidi bir konuda degerlendirme
yapmaktan kaginmalidir.

- Degerlendirme talebini kabul ettiginde, makalenin bilimsel kalitesini artirmaya yonelik
yapicl, objektif ve agiklayici bir dil kullanarak katki saglamalidir.

- Degerlendirme sUreci ve bu surecte elde edilen tum bilgiler (makale metni, ézet,
veriler vb.) tamamen gizlidir.

- Hakemler, de@erlendirmeleri igin kendilerine génderilen makaleyi higbir amagla
Gglncu kisilerle paylasamaz ve makaledeki bilgileri, fikirleri ve verileri kendi
caligmalarinda kullanamaz.

- Hakem raporlari, kisisel géruslerden ve elestirilerden arindinimis, tamamen bilimsel
temellere dayandirimig olmalidir.

- Yazarlara yonelik elestiriler saygili ve yapici bir dille sunulmalidir. Hakem, makalenin
gugclu ve zayif yonlerini agikga belirtmelidir.

- Kisisel, kicimseyici ve hakaret iceren ifadelerden kesinlikle kaginiimalidir.

- Hakem, deg@erlendirmesi istenen makalenin yazar(lar)iyla veya galismayla herhangi
bir cikar catismasi (mesleki rekabet, ortak yayin gegmisi, kisisel iligki vb.) iginde
oldugunu dusinuyorsa, durumu derhal editére ya da alan editérine bildirerek
degerlendirme surecinden ¢ekilmelidir.

- Hakem, degerlendirmeyi kabul etmeden 6nce slreci tamamlamak icin yeterli
zamana sahip oldugundan emin olmalidir.

- Belirlenen sure icinde degerlendirmeyi tamamlayamayacagini éngoriyorsa durumu
editére ya da alan editdriine bildirerek degerlendirme surecinden geri gekilmelidir.

- Hakem, degerlendirdigi makalede intihal, veri sahteciligi, yayinci ihlali ve bagka bir
etik suiistimal sUphesi fark ederse bu durumu detayl bir sekilde editére ya da alan
editérine bildirmekle yikumludur.



Bag editor, editdrler ve alan editdrlerine iligkin sorumluluklar

- Bas editor ve editorler derginin yayin politikasini belirleyen, yayin ve degerlendirme
sdrecinin asamalarini yoneten ve derginin bilimsel butinlugunden birinci derecede
sorumlu olan kisilerdir.

- Yayinlanmak Uzere gonderilen makaleler hakkindaki nihai karar (kabul, dizeltme ya
da ret) bas editor, editor ve alan editérd tarafindan hakem raporlari ve derginin yayin
kapsami ve ilkeleri goz 6ninde bulundurularak objektif bir sekilde verilir.

- Bas editor, editorler ve alan editorleri, yazarlarin irki, cinsiyeti, cinsel yonelimi, dini,
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ABSTRACT

From the past to the present, music has become a tool that plays a significant role in individuals’ lives and benefited
them in numerous ways. Although music has a wide range of genres, people's musical genre preferences also vary.
Numerous studies examining individuals' music preferences with various variables have revealed that there is a strong
relationship between individuals' music preferences, personality characteristics, and behaviors. Based on this, the
study aimed to examine the relationship between music preferences and conflict activity styles. A total of 84 university
students—42 male and 42 females —participated in the study. The data were collected through Personal Information
Form and Conflict Activity Styles Inventory. As a result of this study, it was determined that there was no significant
relationship between conflict activity styles and music genre preferences. Music genre preferences do not show
significant differentiation according to conflict activity styles. On the other hand, music genre preferences show
significant differences according to sex. While girls prefer the upbeat-conventional music genre more, boys prefer
intense-rebellious and slow-calm music. Finally, and this is the most important finding of the research, intense-
rebellious and upbeat-conventional music preferences are significantly higher in students with a forcing conflict
activity style. This study aims to serve as a resource for future research by examining the connection between music
preferences and conflict activity styles.

Keywords: music, music genre, conflict activity styles, university student.
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Gegmisten giintimiize miizik, insanlarin hayatinda énemli rol oynayan ve onlara bir¢ok yonde fayda saglayan bir arag
haline gelmistir. Miizigin tiir bakimindan ¢ok genis bir yelpazesi olmakla birvlikte insanlarin miizik tiirii tercihleri de
farkhilagmaktadir. Bireylerin miizik tercihlervini ¢esitli degiskenlerle inceleyen ¢ok sayida arastirma, bireylerin miizik
tercihleri, kisilik ozellikleri ve davranislart arasinda giiclii bir iligki oldugunu ortaya koymustur. Buradan hareketle
calisma miizik tercihleri ile catisma eylem stilleri arasindaki iligkiyi incelemeyi hedef almistir. Arastirma grubunu 42'si
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erkek, 42'si kadin olmak iizere toplam 84 iiniversite ogrencisi olusturmugstur. Veri toplamak amaciyla Kisisel Bilgi
Formu ve Catisma Eylem Stilleri Ol¢egi kullanilmistir: Bu ¢calismanin sonucunda ¢atisma eylem stilleri ile miizik tiirii
tercihleri arasinda anlaml bir iliski olmadig tespit edilmistiv. Miizik tiirii tercihleri ¢atisma eylem stillerine gore
anlamly farklilagsma géstermemektedir. Diger tarafian, miizik tiirii tercihleri cinsiyete gére anlamli farklilasma
gastermekte olup; kizlar negeli-konvensiyonel (upbeat-conventional) miizik tiiriinii daha ¢ok tercih ederken, erkekler
etkileyici-isyankar (intense-rebellious) ve yavag-sakin (slow-calm) miizikleri daha ¢ok tercih etmektedir. Son olarak -
ki arastirmanin da en énemli bulgusudur- zorlayici ¢catisma eylem stiline sahip olan 6grencilerde etkileyici-isyankar
ve neseli-konvensiyonel miizik tercihleri anlaml diizeyde daha fazladir. Bu ¢alismanin miizik tercihleri ile ¢atisma
eylem stilleri arasindaki baglanty inceleyerek gelecekteki arastirmalara kaynak niteliginde olmast ama¢lanmaktadir.

Anahtar kelimeler: miizik, miizik tiirii, catisma eylem stilleri, iiniversite 6grencisi.
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1. INTRODUCTION

From past to present, music has accompanied human beings in important and common occasions such as
wedding, funeral, and war. That is why it is considered to be most global form of expression and
communication for all people around the world (Mehr et al., 2019). Even though expressing oneself
musically is a trait that shared by all people, the realization of that trait depends on a person’s surroundings
and personal experiences, especially among group of people (Welch and McPherson, 2018; North and
Hargreaves, 2008). Therefore, what people have in common in music is that they are singing, listening,
creating, and playing to reveal their emotional feelings and states (Welch et al., 2020). Participation in music
with these activities brings positive effects to individuals psychologically (cognitive and emotional),
socially and physically (Biasutti and Concina, 2013). For instance, the healing aspect of music, which began
in the past when Pythagoras (c.570 — ¢.495 BC) enhanced human’s psychological and physical states by
prescribing musical modes and scales appeared under the name of “Music Therapy” after the Second World
War (as cited in Greenberg and Rentfrow, 2017).

When it comes to the kinds of music people like to listen to, they have a wide range of preferences influenced
by values, attitudes, aesthetics, and emotional responses (Kagmaz, 2016). It is indicated that musical
preferences are grouped or categorized into genres (Burge et al., 2002). To illustrate, Rentfrow and Gosling
(2003) used their factor analysis to classify music preferences into four distinct categories: "Energetic and
Rhythmic" which included rap, hip-hop, soul/funk, and electronica/dance music; "Reflective and Complex"
which included blues, jazz, classical, and folk music; "Intense and Rebellious" which included rock,
alternative, and heavy metal music; and "Upbeat and Conventional” which included country, soundtrack,
religious, and pop music. Besides, studies conducted in Turkey revealed that the preferred music
classification is generally Turkish folk music (TFM), Turkish Makam music (TMM), popular music
(includes rock, rap, pop), arabesque and lastly, religious music (Angi, 2012; Bozkurt, 2015; Canbay, 2013;
Demirtag & Kdose, 2018; Dogan, 2019; Giirgen, 2016; Nizamoglu, 2019; Yurga, 2010).

As mentioned above, in recent years, music preferences have been the focus of numerous studies. From that
view, there are various research has revealed that there is a close relationship between certain personality
characteristics and people’s music preference (Devlin & Seidel, 2007; Yagisan, 2013; Aydogan and Giirsoy,
2007). For example, Rentfrow and Golsing (2003) had found that people who prefer heavy metal and rock
genres of music were more open to new experience. Additionally, these young adults could be less
understanding, forgiving, lacking in warmth, and demanding. Similar studies on the effects of music have
indicated that individuals who prefer heavy metal music (rap, hard rock, classic rock, etc.) are more likely
to face emotional problems, psychological chaos, suicidal thoughts and tend to behave in a very aggressive
manner (Wass et al., 1989 as cited in Kelly D. et al., 2003, p. 213; Gtiner, 1998, p. 291 as cited in Yagisan,
2013). Moreover, listening to heavy music is associated with being hypersexual, disrespecting women less,
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disobeying authority, and participating in more illicit and antisocial activities. Some research argues that
these connections develop as a result of the combability between listener’s traits and themes in heavy music
(Hansen and Hansen, 1990 as cited in Kelly D. et al., 2003, p. 213). On the other hand, light music (such
as pop, classical Turkish music) which is ranging from slow to rhythmic melodies is mostly associated with
soothing emotional concerns of listener, provide validation for feelings, and emphasize sociability, identity,
relationships (Rosenbaum and Prinsky, 1987 as cited in Kelly D. et al., 2003, p. 213; Larson & Kubey,
1983; Roe, 1985).

Humans, on the other hand, are social creatures who engage in constant social interaction throughout their
daily lives. Conflicts arise from potential disagreements and discord that may emerge in human
relationships. While Johnson and Johnson (2003) define the concept of conflict as fighting, confusion and
argument, some researchers define conflict as an ordinary situation that a person may encounter on an
ordinary day (Karadag, 2014; Karip, 2010; Rahim, 2001). Especially, the issue of conflict has become one
of the frequently discussed topics in interdisciplinary branches due to the daily stress and negative events
brought about by social life and interpersonal relationships in recent years (Karadag, 2014).

Based on all the approaches to the effect of music on personality and behavior, the aim of the research is to
investigate whether the music genres preferred by university students differ according to their conflict style.

2. AIM OF THE STUDY

This study aimed to analyze the relationship between university students’ music genre preferences and
conflict activity styles. With this aim, answers were sought to the following questions:

1. Which musical genres are preferred by university students?

2. What are the conflict styles of university students?

3. Do students’ music genre preferences differ significantly according to their conflict activity styles?

4. Do music preferences differ significantly in students with a certain conflict activity style?

5. Is there a significant correlation between students’ music preferences and conflict activity styles?
Two hypotheses are proposed in the light of these questions:

Ho: It is hypothesized that university students' conflict activity styles will differ depending on the music
genres they prefer.

Hi: It is hypothesized that students who prefer upbeat and intense music genre will score higher in forcing
action style.

3. SIGNIFICANCE OF THE STUDY

When prestigious databases such as WoS, Scopus, EbscoHost, Ulakbim were scanned, no study examining
the relationship between these two variables (conflict activity styles and music genres) was found. Conflict
activity style is a concept that describes how people deal with conflict situations and behave within conflict.
People exhibit different approaches in situations of conflict and disagreement, and these approaches form
conflict activity styles. As such, conflict activity styles provide information about individuals' emotional
expression styles and stress management. Similarly, other researchs have looked into the connection
between personality characteristics, preferred musical genres, and stress management. All these variables
may be related to each other. It may be possible to predict the types of music people prefer based on their
conflict activity styles or vice versa. Therefore, this research is important in terms of opening a new
perspective on predicting human behavior.
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4. METHODS
4.1. Model of the research

The model of the research is the survey model, which is "a research model that aims to detect a past or
present situation as it exists" (Karasar, 2018, p. 109). In the research, the "relational screening model,"
which is one of the screening models under the title of general screening and aims to determine the existence
and/or degree of change between two or more variables, was used. This model is made in the form of data
pairs that will allow a relational analysis (Karasar, 2018, p. 114). Two important variables were identified
in this research model: “conflict activity styles” and “preferred music genres”. The relationship between
these variables has been examined.

4.2. Data collection tools

The data for this research were collected using two forms: “Personal Information Form™ and "Conflict
Activity Styles Inventory" to determine the conflict activity styles of the participants.

Personal Information Form: It was prepared by the researchers and consists of some close-ended
questions about sex, anger status, and the preference of musical genres. Three music genres were offered to
the participants as options. First of them is Calm and Slow Music (includes Classic, Slow, and Classical
Turkish music, Blues). Second is Intense and Rebellious Music (includes Arabesque, Rock, Rap). Third one
is Upbeat and Conventional Music (includes Pop and Hip-hop). In order for the participants to familiarize
themselves with the musical genres offered as options, 15-second demo songs of the relevant musical genres
were played. After the participants listened to the music, the types of music they liked were marked. The
list of songs used for musical genres is presented in the Table 1.

Conflict Activity Styles Inventory: The scale was first developed by Johnson and Johnson (1981) and
revised by the same researchers in 2008. It was designed to reveal the individual's behavioral style in coping
with conflict circumstances. Although the scale is generally accepted in the literature, it has also been
adapted to different cultures. The research used the form that Karadag and Tosun (2014) customized for the
Turkish population. There are five subscales and 35 elements total on the scale. The form is a 5-point Likert
type; it is scored between 1-5 (1-I never act like this ...5-1 mostly act like this). There are no reverse-coded
items on the scale. There are five sub-dimensions of the inventory. Questions numbered 1, 6, 11, 16, 21, 26,
31 examine the “withdrawing” dimension; questions numbered 2, 7, 12, 17, 22, 27, 32 the “forcing”
dimension; questions numbered 3, 8, 13, 18, 23, 28, and 33 examine the “smoothing\accommodating”
dimension; questions numbered 4, 9, 14, 19, 24, 29, 34 examine the “compromising” dimension; questions
numbered 5, 10, 15, 20, 25, 30, 35 examine the “collaborating” dimension. Analyses are carried out by
taking the total score of each conflict activity style separately. In this study, the Cronbach Alpha coefficient
of the scale is (0=.78). Generally accepted rule is that Cronbach Alpha of 0.6-0.7 indicates an acceptable
level of reliability.

Table 1. List of songs preferred for music genres.

Music Genre Singer Song
Slow and Calm Classical
Beethoven Moonlight Sonata
Slow -
. . Sezen Aksu Sen Aglama
Classical Turkish A . - .
Musi Zeki Miiren Gozlerin Doguyor Gecelerime
Usie Muddy Waters Hoochie Coochie Man
Blues
Intense and Rebellious Rock Manga Diimyanin Sonuna Dogmusum
Rap Sagopa Kajmer Galiba
Arabesque Miisliim Giirses Seni Yazdim
Upbeat and Conventional Pop Havaalani
Hip-hop Hande Yener Empire State of Mind
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4.3. Ethics of the study

Research started after obtaining ethical approval from the Istanbul 29 Mayis University Non-Interventional
Clinical Research Ethics Committee on the date of 06.11.2023, under reference number 2023/11.
Participants were informed about the research before the scales were administered. Participation in the
research was voluntary. The informed consent form and scales were presented to the participants face to
face.

4.4. Analysis

In the analysis of the research results, the data collected from the forms and scales were digitized and entered
into the SPSS-22 program for Windows. To analyze the data, it was first determined whether the relevant
data set showed a normal distribution. Tabachnick and Fidell (2013) accept that the distribution is normal
when the skewness and kurtosis values are between +£1.50. Since the skewness and kurtosis values of the
subscales (Withdrawing, Forcing, Smoothing, Compromising, Collaborating) scores are within this range
in the study, it can be said that the data set has a normal distribution (see Table 3). As such, parametric
methods were found suitable for analysis. Independent Sample T-test, One way ANOVA, Qi-Square and
Pearson correlation analysis were used. p<.05 and p<.001 significance levels were preferred in
interpretation.

4.5. Sampling

This research was conducted in the fall semester of the 2023—-2024 academic year. The simple random
sampling technique—a sampling strategy in which each member of the study population has an equal
probability of being chosen- was used to determine sampling method. For the sample size, 84 people were
determined as the sample by calculating a 90% confidence interval and a 9% margin of error in the unknown
universe. Detailed information about demographical variables is presented in Table 2.

Table 2. Demographical variables.

Variables N %

Sex Male 42 50

Female 42 50
Defining Anger Status Yes 31 36,9
No 53 63,1

Slow and Calm Music P 32,1
Music Genre Preferences Intense and Rebellious Music 28 333
Upbeat and Conventional 29 34.5

Conflict Activity Styles Withdrawing 6 7,1
Forcing 15 17,9
Smoothing/Accommodating 20 23.8
Compromising 18 21,4
Collaborating 25 29,8

Total 84 100

5. RESULTS
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In this section, descriptive analysis results on the “Conflict Activity Styles Inventory”, comparative analysis
results according to demographic variables, and correlation analysis results on the relationship between
conflict styles and music genre preferences will be presented, respectively.

5.1. Descriptive analysis of the “Conflict Activity Styles Inventory”

The average scores of the participants from the Conflict Activity Styles Inventory subscales are presented
in Table 3. Accordingly, 6 participants whose conflict activity styles are withdrawing scored 18.97+4,95
points; 15 participants with forcing conflict style scored 22.73+4,29 points; 20 participants with smoothing
conflict style scored 24.30+4,10 points; 18 participants with compromising conflict style score 24.59+3,87
points; and 25 participants with collaborating conflict style scored 25.22+3,32 points. These results show
that students have the collaborative conflict activity style most.

Table 3. “Conflict Activity Styles Inventory” descriptive analysis.

Acticv(;;lyﬂ;cttyles N Min. Max. X Sd. Skewness Kurtosis
Withdrawing 6 1100 34,00 18,97 4,95 =92 381
Forcing 15 11,00 32,00 22,73 4,29 -201 ~279
Smoothing 20 14,00 33,00 24,30 4,10 -193 ~421
Compromising 13 1700 34,00 24,59 3,87 059 -429
Collaborating 25 17,00 34,00 2522 332 =223 ,612

5.2. Musical genre preferences and conflict activity styles comparison analysis according to sex

Independent Sample T-test analysis was conducted to find out if there are sex-based differences in students'
conflict activity styles and music genre preferences, and the results are shown in Table 4. In the t-test
analysis results, music genre preferences show significant difference according to sex, t(79,574)=2,173,
p<.05. While female students are preferring upbeat/conventional music (n=21) more than male students
(n=8), boys are preferring slow/calm (n=15) and intense/rebellious music (n=19) more than girls. On the
other hand, conflict type do not show significant difference according to sex, t(77,716)=1,106, p>.05.
Results are shown in Table 4.

Table 4. Music genre preference and conflict activity style comparison analysis according to sex.

Sex N X Sd t p
Music genre Female 42 2,21 ,87 179,574) 033*
preference Male 42 1,83 ,73 2,173
Conlflict activity Female 42 3,64 1,12 177,716) 272
style Male 42 3,33 1,42 1,106

*p<.05 significant differentiation

5.3. Musical genre preferences and conflict activity styles comparison analysis according to anger
status

Independent Sample T-test analysis was conducted to determine whether students' music genre preferences
and conflict activity styles differ according to anger status, and the results are shown in Table 5. In the t-test
analysis results, music genre preferences and conflict activity style do not show significant difference
according to anger status, t(82)=1,459, p>.05; t(50,004)=-1,338, p>.05.
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Table 5. Music genre preference and conflict activity style comparison analysis according to anger.

Anger N X Sd t P
status
Music genre Yes 31 2,19 ,74 1(82) 148%*
Preferences No 53 1,92 ,85 1,459
Conflict type Yes 31 3,22 1,49 1((50,004) 187*
No 53 3,64 1,12 -1,338

*p>.05 no significant differentiation
5.4. Musical genre preferences comparison analysis according to conflict activity styles

One way ANOVA test analysis was conducted to determine whether students' music genre preferences differ
according to conflict activity styles, and the results are shown in Table 6. In the ANOVA analysis results,
music genre preferences did not differ significantly according to conflict styles, F(2,81)=.775; p=.464.

Table 6. Music genre preferences and conflict activity styles ANOVA analysis.

Music genres N X Sd F(2,81) p
Conflict Slow and Calm 27 3,79 1,16 .
activity Intense and Rebellious 28 339 1,42 775 464
styles Upbeat and Conventional 29 3,34 1,26
Total 84 3,48 1,28

*p>.05 no significant differentiation

One way ANOVA analysis was also conducted to examine whether there was a significant difference
between the music preferences of students with a certain type of conflict activity styles. The results are

presented in Table 7.

Table 7. Music genre preferences and conflict activity styles ANOVA analysis.

ST G Music genres N X. Sd F(2,81) p Difference
Styles
Withdrawing Slow and Calm 27 17,88 4,48
. 19,17 5,60
Intense and Rebellious 28 348
. 19,79 4,69 1,068
Upbeat and conventional 29 18.97 495
Total 84 ’ ?
Forcing Slow and Calm' 27 20,59 4,36 1<2
Intense and Rebellious? 28 23,96 3,75 5.58] 005*
Upbeat and Conventional? 29 23,55 4,10 ’ 1<3
Total 84 2273 4,29
Smoothing Slow and Calm 27 2444 3,33
Intense and Rebellious 28 23,46 4,81 1016 366
Upbeat and Conventional 29 25,00 4,02 ’
Total 84 2430 4,10
Compromising Slow and Calm 27 25,14 4,00
Intense and Rebellious 28 2328 3,69 7508 088
Upbeat and Conventional 29 25,34 3,71 ’
Total 84 24,59 3,87
Collaborating Slow and Calm 27 25,14 3,49 046 955
Intense and Rebellious 28 25,14 3,33 ’
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Upbeat and Conventional 29 2537 3,27
Total 84 2522 3,32

*p<.05 significant differentitation

According to the results, there is a significant difference between the music preferences of students with a
forcing conflict activity style, F(2,81)=5,581; p=.005. A Scheffe post hoc analysis was performed to
determine the direction of differentiation and which groups the differentiation occurred between. According
to Scheffe results, intense-rebellius’ and upbeat-conventional® music preferences are significantly higher in
students with a forcing conflict activity style.

5.5. Musical genre preferences and conflict activity styles correlation analysis

To determine whether students' music genre preferences relate to conflict activity styles, Chi-square (¥?)
analysis was conducted. Results indicate that there is no significant relationship between music genre
preferences and conflict activity styles, ¥>=3,515; p>.05. Results are shown in Table 8.

Table 8. Music genre preferences and conflict activity styles y? analysis.

Music genres ~ Withdrawing  Forcing  Smoothing  Compromising  Collaborating 1°tal ¥’
Slow and 27
Calm ! 3 7 7 9
Intense and 28 3,515
Rebellious 3 6 5 5 9
Upbeat‘and ) 6 8 6 7 29
Conventilonal
Total 6 15 20 18 25 84

p>.05 no significant relationship

6. DISCUSSION AND CONCLUSION

The following results were obtained in the research which was conducted to reveal musical preferences and
conflict activity styles of university students, and to determine the relationship between preferred music
genres and conflict activity styles:

In this current study, it was found that the students' most preferred music genre was upbeat and conventional
(includes pop, hip-hop). Kasar and Yondem (2006) found that pop music was one of the dominant genres
gaining popularity among university students in Turkey. Similarly, Yaylal1 (2006) and Yagisan (2013) find
out that students’ most preferred music genre was pop. In this regard, it can be concluded that the research
findings corroborate the literature. On the other hand, according to the results, the least preferred genre
among students was slow and calm music (classic, slow, Turkish classical music and blues). When the
relevant literature was examined, it was observed that arabesque music, rap, and Turkish folk music are the
least preferred genre among Turkish university students (Giirgen, 2016; Yagisan, 2013). Based on these
results, it can be said that the social environment, regional differences, and age can affect individuals’ music
preferences. In order to interpret this data correctly, regional studies should be conducted, and it should be
examined whether university students in different regions of Turkey have similar results. Based on the
results obtained, it will be understood whether this music genre has generally lost interest among young
people.

In terms of conflict activity styles, it was found that the “Withdrawing Style” (n=6) is the least preferred
style by the students. At the same time, findings indicate that the most preferred style of students is the
“Collaborating Style” (n=25) in this study. Some studies in the literature have obtained similar results. A
research in which students identified their individual conflict styles revealed that majority of students
described themselves as collaborative (Golubeva, 2023). On the other hand, in a study published in 2023,
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Guiab and Miguel examined the conflict resolution practices of the faculty and staff of a state institution in
the Philippines, found that the dominant conflict management style in the faculty was “Avoiding” and
“Compromising”. In this way, results supporting the literature were obtained in the research.

Among the research results, it has been revealed that music preferences and conflict activity styles of
individuals do not differ according to their anger status. Incompatible with these results, Sezer (2011) found
out that anger scores of individuals who listen to arabesque music are quite higher than those who listen to
other genres (as cited in Yagisan, 2013). The study could not support Sezer's work.

In this study, it was found that although music genre preferences differ significantly according to gender,
conflict activity styles do not differ according to the gender. Such that, results of the study showed that
female students preferred upbeat and conventional music more than male students. Conversely, it was found
that male students preferred slow-calm music and intense music more than females. Similarly, research on
how gender affects musical genre preferences revealed that men preferred heavy metal music (such as rock)
, while women preferred pop and other softer genres (Christenson & Peterson, 1988; Colley, 2008 as cited
in Giirgen, 2016). Here, the ways of grouping music (labeling pop music as soft music) show different
results at first glance. However, pop music is seen to be highly preferred among girls, just like in this study.
As such, the literature is supported.

In consistent with the above result, Tekkanat (2009)’s and Balkan and ikiz (2021)’s studies revealed that
conflict styles did not differ significantly according to gender. However, the question whether conflict
activity styles differ according to gender, involves in conflicting results in the literature. For example, Yiicel
(2013) and Biiyiiksahin Cevik (2017) found significant relationship between conflict activity styles and
gender roles among adults. To interpret this data, new research data that includes different variables is
needed.

Finally, this study found no significant relationship between conflict activity styles and music genre
preferences among university students. But, as expected in first hypotheses (H1) significant difference was
observed between the music preference of students with forcing conflict activity style. The current study
revealed a remarkable finding: intense-rebellious and upbeat-conventional music preferences are
significantly higher in students with a forcing conflict activity style. Since no specific studies have been
conducted investigating the relationship between the two variables, further studies are needed to see whether
there is a relationship between conflict activity styles and music genre preferences in other age groups and
in different cultures.

7. SUGGESTIONS
1. Repeating the study with individuals from different age groups and comparing the research results,

2. Conducting new research in which different music genres are offered as a choice and comparing the
research results,

3. Conducting new research to identify different conflict activity styles and comparing the research results,

4. Repeating similar studies taking into account different geographical regions in our country is suggested.

8. LIMITATIONS

1. The research is based on students' own evaluations (self-report). There is a possibility that some students
may have avoided expressing their real situation or exaggerated it during the application.

2. The research is limited to only 84 university students.

3. As it is correlational study, it is not possible to predict causation. Thus, there is a need for experimental
studies to establish a causal relationship between music genres and conflict activity styles.
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4. This research is limited to eight music genres and 3 subgroups (Calm and Slow Music, Intense and
Rebellious Music, Upbeat and Conventional).

5. Since this study used 15-second demos to explain music genres, it may also have an impact on people's
preferences.
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ABSTRACT

Presently, education and learning processes are not confined to books, and knowledge transfer takes place within the
school walls in a planned, sequential and deliberate manner less than in the past. Learning takes place in a variety of
settings and out-of-school educational environments such as home, street, museum and others, and in different non-
formal contexts. Museums are undoubtedly one of the most important learning environments in society and are
frequently visited and highly valued places for school trips. In this study, it was tried to determine the current situation,
problem areas and solution suggestions for museum education in Tiirkiye. According to the general results of the
research, the problem areas of museums are grouped under seven themes: planning visits to museums, museum
education material; collection, documentation and conservation of artefacts in museums, exhibition techniques in
museums, personnel needs of museums,; presentation of museums, and museums budget. At the end of this research,
which tries to determine the current situation and problem areas of museum education in Tiirkiye with the data
obtained from focus group interviews with academics, museum professionals and teachers conducting scientific studies
in the field of museum education, suggestions for decision makers, policy makers and practitioners are presented.

Keywords: museum, museology, museum education, museum pedagogy, out-of-school learning environments.

0Z

Giiniimiizde egitim ve dgrenme siire¢leri kitaplarla sumirlandirilmamakta, bilgi aktarimi okul duvarlari iginde plani,
strali ve kasith bir sekilde gecmise gore daha az yapilmaktadir. OSrenme, ¢esitli ortamlarda ve ev, sokak, miize ve
digerleri gibi okul disi egitim ortamlarinda ve farkli resmi olmayan baglamlarda gerceklesmektedir. Miizeler de
stiphesiz toplumun en énemli 6grenme ortamlarindan biridir ve okul gezileri icin sik sik ziyaret edilen ve ¢ok deger
verilen mekdnlardir. Bu ¢alismada Tiirkiye'de miize egitiminde mevcut durum, sorun alanlari ve bunlara yonelik
¢oziim onerileri belirlenmeye calisilmistir. Arastirmanin genel sonucglarina gére miizelerin sorun alanlart miize
ziyaretlerinin planlanmasi; miize egitim materyali; miizelerde eserlerin toplanmasi, belgelenmesi ve korunmasi;
miizelerde sergileme teknikleri; miize personel ihtiyaci;, miize tanitumi ve miize biitcesi olmak iizere yedi temada
toplanmaktadir. Miize egitimi alaminda bilimsel ¢alismalar yiiriiten akademisyenler, miize profesyonelleri ve
ogretmenlerle gerceklestirilen odak grup goriismelerinden elde edilen verilerle Tiirkiye’de miize egitiminin mevcut
durumu ile sorun alanlarinin belirlenmeye ¢alisildigi bu arastirmanin sonunda karar vericilere, politika gelistiricilere
ve uygulayicilara yonelik oneriler sunulmustur.

Anahtar kelimeler: miize, miizecilik, miize egitimi, miize pedagojisi, okul disi egitim ortamlari.

1 Milli Egitim Bakanligi, ORCID: 0000-0001-6687-717X, bekirkul@hotmail.com
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1. INTRODUCTION

Museum education is the learning and information programmes that museums organise to educate visitors
about history, art, science and culture. This type of education can be aimed at students, teachers, adults and
general visitors. Museum education aims to impart knowledge, provide learning experiences, and build
cultural awareness through museum collections, exhibitions, and other interactive activities. Over the years,
educators and schools have come to recognise that a better approach is to make learning opportunities and
extracurricular activities of all kinds through visits and fieldwork. In this approach, the whole environment
is recognised as a source of learning and art museums are considered as part of this wider environment.

Museums are undoubtedly one of society's most important learning opportunities and are frequently visited
and highly valued places for school trips. With increasing awareness of museums as a valuable source of
information, schools have realised that the art curriculum can be reconciled with opportunities for learning
in museums. Learning about art from real works of art in museums and galleries has come to be seen as
valuable for students at all grade levels in secondary education. While such a view is gaining increasing
popularity and importance all over the world and especially in developed Western countries, relatively
undeveloped or underdeveloped countries ignore the great advantages and learning opportunities that
museums provide to students.

In this study, it was tried to determine the current situation, problem areas and solution suggestions for the
use of museums, which can be considered as a useful and effective out-of-school educational environment,
in the field of education in Tiirkiye. In the study, firstly, the definition, scope, background and history of
museum education are mentioned; information about the objectives of museum education and current
approaches are given. At the end of the study, the current status and problem areas of museum education in
Tiirkiye were identified through focus group interviews with academics, museum professionals and
teachers, and recommendations for decision makers, policy makers and practitioners were presented.

2. CONCEPTUAL FRAMEWORK

Museums, which collect, research, preserve and present the cultural heritage of the society for the education
of the public, are today recognised as one of the basic institutions that must be present in a modern society.
Museums have had the aim of education since their foundation. However, education has been one of the
main functions of museums since the mid-20th century, and enabling audiences to access museum
collections through education has been recognised as one of their most important tasks. Thus, a separate
field called "museum education" emerged in museology. Museum education encompasses all the work done
to establish communication between the audience and the museum collection. Today, museum education
can be defined as "the process of enabling audiences to learn from collections by providing interpretations,
explanations and programmes, or by creating memories, feelings and thoughts, enabling them to make sense
of their experiences" (Moffat and Wollard, 1999). Education in museums has assumed different meanings
and roles in different periods according to the theories of education, education and museology, and social
life shaped by artistic, scientific, technological and social developments.

Museums inspire people and improve their quality of life. For people, they play an important role in
developing identity and blending into the community. In addition, museums are important learning centres
and provide resources for formal and informal education at all levels (Ambrose and Paine, 2006).

Throughout the nineteenth and the first half of the twentieth century, museum education was seen as
transferring information to the audience and enabling the learner to absorb as much information as possible.
However, starting from the second half of the twentieth century, the meaning of education in museums has
completely changed. In this period, scientific approach gained importance in museum education. One of the
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biggest factors for this was the establishment of international organisations such as UNESCO and ICOM.
Another important development in museum education in the same period was the fact that, while studies
for school groups were mostly emphasised until the 1950s, studies for adult audiences started to be given
importance after 1950.

2.1. Museum Education

Museum pedagogy is a branch of study primarily associated with cultural and educational activities, serving
schools and educational institutions through communication with students and educators. This field is
traditional in the functioning of this form of communication, which establishes communication and dialogue
between the museum institution and the individual. However, these established cultural and educational
activities are not enough to describe museum pedagogy (Onur, 2012). An important component of
museology is the scientific and practical activities of a modern museum, which focus on the study of the
historical, scientific, cognitive, educational and practical character of cultural heritage and the transfer of
artistic experience through the pedagogical process. The most important mission of the museum is to
educate citizens. Historically, it is similar to the role of the ancient theatre, where civic education was the
main purpose of art. There is no doubt that the museum environment has the potential for human
development at its core (Okan, 2015).

Whatever the concepts given to museum functions, the first contacts of the museum and the individual
constitute a pedagogical act. Museum pedagogy becomes a reality when a person acquires the status of a
participant in museum communication and when an institutional employee who comes into contact with a
person cannot be a cultural scientist, educator and psychologist at the same time. This is because he or she
has begun to act in a complex model of social communication, a "person-to-person" communication.
Pedagogy will exist spontaneously in this environment, even if we avoid conceptual images of it. However,
the effectiveness in this field will be better when the actors involved provide organised and meaningful
actions. Therefore, considering the problem of optimising the place of museum pedagogy in social education
and in educational, cognitive and scientific processes, it is important to take into account cultural and
educational, scientific, ideological, practical, civilisational and civic aims.

Traditional methods and efforts to motivate visitors often fail to achieve the desired results. In order to
provide visitors with meaningful experiences, it is necessary to have the right knowledge and information
about museum visitors. Therefore, an important aspect of contemporary museum pedagogy is the study of
a potential audience, their level of cultural development, interests, aspirations, desires and social
motivations.

Systematic interaction with specific structures is necessary in order to properly understand those who
benefit from the cultural services of museums and those who, for whatever reason, ignore them. The choice
of museum institutions, the content of their exhibitions, programmes and methodologies will largely depend
on this. The successful implementation of cultural, educational, scientific and practical projects will depend
not only on occasional contacts, but also on the creation of an effective infrastructure of cultural,
educational, public, self-government and state institutions, their active interaction on a social and individual
basis.

Today, education is the main function of museums and galleries. The educational role of museums is
recognised by both museum staff and the public. From the point of view of the educational process, artefacts
and objects in museum collections transmit knowledge through their own existence. Museums can teach
how to observe, observe and compare by showing the existing links between objects in books and lessons
used in formal education. In summary, everything done in a museum has an educational value (Hooper-
Greenhill & Moussouri, 2002). Museum education is defined as a lifelong, active, participatory and
innovative process in which relationships are established between the museum's collections and visitors'
interests (Hooper-Greenhill, 1992).

According to I[COFOM (2010), museum education is a process of acculturation in which various concepts,
values, content and knowledge are applied in order to acquire new knowledge using pedagogical methods
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and to ensure the development of visitors. Museum education enables people to gain experience from
museum collections according to their existing knowledge, abilities and personal interests and to make their
own meanings. Today, exhibitions, which are among the main tasks of museums, have started to be carried
out for educational purposes. Starting in the 1990s, education departments have been established in almost
all of the major national museums in the world, as well as in most provincial and independent museums. In
many museums, the education department is separate from the other departments and offers, evaluates and
develops various educational activities that contribute to formal and informal education according to the
interests and needs of different types of audiences. According to Talboys (2006), it is the process of
preparing and implementing visitor-centred educational programmes and activities that will arouse
curiosity, interest and excitement using the collections of museums.

2.2. Objectives of Museum Education

Museum education generally includes planned activities to achieve the following objectives:
- Encouraging Learning

- Creating Cultural Awareness

- Developing Critical Thinking Skills

- Contributing to the Protection of Art and Cultural Heritage

- Socialising, having fun and attracting attention

Museum education provides participants with in-depth information on a specific subject, and the exhibited
artefacts and objects support visual and practical learning and help make the information permanent. In
addition, museums that organise interactive exhibitions, experience areas and activities encourage the active
participation of visitors. Such activities make learning more fun and interesting. Museum guides help
visitors gain a deeper understanding of artefacts and collections. Such tours can be enriched with interesting
facts and stories to engage visitors. Museums organise workshops to teach visitors specific skills; workshops
on arts, crafts or other subjects combine learning with practice and allow participants to interact.

By using various methods to promote museum education, it is possible to make visitors' museum experience
more interesting and instructive. Museums can attract visitors using technological methods such as digital
media tools, interactive games or virtual tours, and such applications can be fun and educational, especially
for younger generations. Museums can provide in-depth information by organising educational
programmes and seminars for students, teachers and general visitors, including lectures by experts on
specific topics. Special thematic events organised on certain days or periods are used to attract visitors to
the museum. For example, a museum may organise events on special occasions such as the birthday of an
artist or the anniversary of a historical event to enrich learning opportunities.

Interacting with visitors and receiving feedback from them are among the important goals of the museum.
Getting feedback from visitors using different methods and techniques helps the museum to continuously
improve the visitor experience and better respond to the needs of visitors.

Museum education, which offers visitors the opportunity to understand and evaluate different cultures,
histories and works of art, also contributes to increasing cultural awareness and tolerance. A well-designed
museum generally has a large collection of artworks, objects or cultural artefacts from various cultures and
periods. This diversity enables visitors to see the aesthetic, artistic and historical characteristics of different
cultures. By providing historical context to artefacts and objects, museums help visitors to understand the
past. Exhibitions are organised and explanations are provided to reveal the social, political and cultural
context of the period in which the objects and artefacts were created. Museum visits offer the opportunity
to combine visual, auditory and tactile experiences, allowing visitors to not only see but also feel and
experience works of art and cultural objects.

By organising interactive exhibitions and experience areas, museums offer visitors opportunities for active
participation and can help them explore cultures and historical contexts at their own pace. Museums can
endeavour to understand different cultures and historical events by using a variety of languages and

16



Volume 5, Issue 1 The Museum Education in Turkiye

perspectives through exhibitions and information materials. This gives visitors the chance to learn from a
variety of perspectives. By organising intercultural education programmes, museums can highlight to
visitors the similarities and differences between different cultures. This can contribute to the development
of intercultural understanding. It not only provides information, but also enables them to understand and
evaluate this information in a personal context. This in turn can contribute to increased cultural awareness
and understanding.

Museum education can give participants the ability to evaluate artefacts from a critical perspective. This
can help to develop the ability to think critically. Museum education can provide participants with the ability
to evaluate artefacts from a critical perspective. Museums can help participants understand art history and
different art techniques by providing detailed information about artefacts. This information contributes to
their understanding of technical features and periodic characteristics when evaluating artefacts. Through
guided tours and special educational programmes, museums can offer visitors the opportunity to understand
the works and develop a critical perspective.

Guides can be used to explain the meaning of artefacts and teach visitors how to develop a critical
perspective. Museums provide a certain atmosphere for visitors by using elements such as the way they
display artefacts, lighting and organisation. These design elements can influence the way artefacts are
perceived and develop critical thinking skills.

Museums offer a wide range of collections from different art movements and periods, giving participants
the chance to understand a variety of aesthetic and artistic approaches. This can help develop critical
thinking skills. Museums can encourage participants to produce their own works of art through workshops.
This process can help participants understand the process of creating artefacts and better evaluate existing
artefacts. Museums can offer a variety of interpretations and analyses to show how works can be evaluated
from different perspectives. This allows participants to evaluate artefacts from a critical perspective.
Museum education can offer participants the opportunity to express their own thoughts and articulate how
they evaluate artefacts. This gives them the chance to put their critical thinking skills into practice. Museum
education can enrich participants' understanding of art by supporting the process of not only seeing artefacts
but also understanding, evaluating and developing a critical perspective. Museum education can create
awareness in society about the protection and evaluation of cultural heritage and works of art. Museum
education can create awareness in society about the protection and evaluation of cultural heritage and works
of art. Museum education explains historical and cultural contexts to visitors and emphasises the importance
of works of art and cultural heritage. In this way, society understands how heritage has evolved from the
past to the present and how it is part of social identity.

Museum education provides knowledge about the maintenance and restoration necessary for the
preservation of artefacts and cultural heritage. This can help society to approach artefacts and heritage in a
more sensitive way. Museum education raises public awareness of the need to oppose the trade in artefacts,
illicit excavations and illegal acquisition of artefacts, the protection of historical sites and respect for cultural
heritage. In this way, society can develop a more conscious attitude towards legal and ethical issues.
Museum education emphasises the idea that cultural heritage is a social responsibility. This encourages
individuals and society to act more responsibly in caring for heritage and passing it on to future generations.
Museums can raise public awareness by organising special educational programmes, seminars and
workshops on conservation and evaluation issues. Such events may include information provided by experts
in conservation.

Museums can offer visitors the opportunity to experience cultural heritage more closely through interactive
exhibitions and experience areas. Such activities can communicate conservation and valorisation issues
more effectively. Museum education can stimulate public dialogue and debate on cultural heritage
conservation. This allows the community to understand different views and become more involved in
conservation efforts. Museum education can raise public awareness about the preservation of cultural
heritage and works of art, encouraging individuals and society to take more active ownership of this
heritage.
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Museums can organise museum education programmes to entertain and engage visitors through interactive
exhibitions and activities. Museums can organise museum education programmes to entertain and engage
visitors through interactive exhibitions and activities. Such activities can make museum visits more
enjoyable by making the learning experience more attractive and impressive for visitors.

Interactive exhibitions and activities give visitors the chance to interact with the subject matter rather than
being passive spectators. This makes the learning experience more participatory and effective. Museums
can provide an interesting atmosphere for visitors through interactive games, interactive displays, virtual
reality experiences and other fun activities. This allows visitors to explore the museum in a more enjoyable
way. Interactive and fun activities can increase visitors' motivation to learn. Gamification methods can
attract visitors' interest by making learning more attractive and competitive. Interactive exhibitions can
appeal to different age groups and interests. This allows the museum to attract a wide range of visitors and
allows everyone to find something to suit their interests.

Fun and interactive activities offer visitors the opportunity to learn information in a more entertaining way.
This can make the learning experience more attractive, especially for young visitors. Using modern
technology, museums can integrate interactive applications, augmented reality experiences or other digital
tools. This can offer visitors a more contemporary and innovative experience. Fun and interactive activities
can make a visit to the museum more memorable for visitors. This can contribute to visitors visiting the
museum more often or recommending it to others.

Museum education, when enriched with fun and interactive elements, can increase visitors' interest and
engagement in learning. Such programmes can also help the museum to build a stronger bond with the
community and promote cultural heritage to a wider audience. Museum education is often delivered through
guided tours, workshops, seminars, interactive exhibitions and other activities. Such activities allow
students, teachers, families and general visitors to explore and learn about the museum more effectively.

2.3. Museum Education Today

Today, education is among the main functions of museums. In contemporary museology, it is recognised as
one of the most important tasks of museums to enable audiences to access museum collections through
education as well as the conservation and research of collections.

Today, museum education is seen as an integral part of all well-managed museums and is constantly
reviewed, evaluated and improved. When museums were first established, they were seen as educational
resources where information could be obtained directly from their collections and objects. However, with
the development of museum education in the historical process, the view of education in museums has
developed and taken a different meaning. Nowadays, museums carry out planned and programmed
educational activities for different audience groups by giving importance to interpersonal communication
methods. Today, the aims of museum education are also quite comprehensive:

- To build a bridge between the exhibited objects and people and to ensure the integration of objects with
their lives;

- To ensure that objects are perceived as a concrete and authentic document of human life instead of being
perceived with their material and ideal values;

- To establish a connection between past and present life;

- To help people adapt to the changing world;

- To prevent the alienation of man from the environment in which he lives;
- To gain an understanding of today's problems and conflicts;

- To enable people to understand political, cultural, social, economic and ecological relations by establishing
the connection between people's present lives and objects and to develop their researcher aspects;

- To utilise the time of individuals in a creative way;

- To make the museum a way of life;
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- To provide all opportunities to intensify communication and learning;
- To develop the museum economy (Paykog¢ and Baykal, 2000).

Apart from the above-mentioned, museums also undertake important tasks by developing people's aesthetic
sensitivity, preparing the art audience of the future and contributing to the mental development of human
beings.

There are many institutions, organisations and institutions working in the field of museum education. These
institutions generally operate in areas such as museum and cultural heritage management, museum
education, museum studies, collection management. Some important institutions working in the field of
museum education can be seen in Table 1.

Table 1: Leading Institutions and Organizations Specializing in Museum Studies and Education (Compiled by the

author.)
Organisation Field of activity
1 Museum Education Roundtable Museum Education, Round Table studies,

MER . — L
( ) MER is an organisation that promotes communication and

collaboration among museum education professionals.

2 International Council of Museums  The International Council of Museums is an organisation that brings
(ICOM) together museum professionals from around the world and promotes
museum activities.

3 American Alliance of Museums The American Association of Museums provides unity and support
(AAM) for museum professionals in the United States.

4  Association of Art Museum The Association of Art Museum Curators promotes co-operation and
Curators (AAMC) knowledge sharing among art museum curators.

5 European Museum Forum (EMF) The European Museum Forum is an organisation that supports
museums in Europe and promotes museum excellence.

6 Canadian Museums Association The Canadian Association of Museums supports museums in Canada
(CMA) and provides a network of museum professionals.

7  Museum Association (MA) - UK The UK Museum Association provides support and resources for
museum professionals in the UK.

8 International Committee for The International Committee on Museology is an international
Museology (ICOFOM) organisation that supports research in museology.

9  Association for Living History, The Association of Living History, Farm and Agricultural Museums
Farm and Agricultural Museums aims to revitalise the past and support agricultural museums.
(ALHFAM)

These organisations encourage the exchange of information among professionals working in the field of
museum education, provide training and resources, and keep abreast of developments in the sector. In
addition, museum associations and professional associations within countries are also active in museum
education.

2.4. Museum Education in Tiirkiye

Museum education in Tiirkiye has only started to develop in recent years. Until the 1990s, the significance
of museums in education and training in Tiirkiye was mentioned in government programmes, various
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meetings and seminars, recommendations were made and some decisions were taken but not implemented
(Ministry of National Education, 1962; Ministry of Culture and Tourism, 1982).

The first "workshops in museums" for educational purposes in Tiirkiye were initiated by the Istanbul
Painting and Sculpture Museum Association in 1980. In the same year, the first foundations of private
museology were laid with the opening of Sadberk Hanim Museum by Vehbi Kog, who has taken important
steps in the context of museum education today. In 1982, "education in museums" was emphasised in the
First National Culture Council and it was proposed to establish special sections for children in museums.

The real development in museum education took place after the 1990s. The establishment of the Department
of Museology at Yildiz Technical University in 1989 and of the Museum Education Master's Programme at
Ankara University in 1998 created an academic ground for this field; a museum education environment
started to be formed through discussions, research and projects on this subject.

In 1990 in Antalya and in 1995 in Istanbul Archaeological Museums, children's departments were
established for the purpose of museum education to enable children to learn while playing, to experience
history and to have fun. In the Museum of Anatolian Civilisations, the Education Unit was established in
2002 as a unit affiliated to the museum directorate (Adigiizel & Oztiirk, 1999). When we look at the
museums, it is seen that the practices in this field are mostly carried out in private museums. Rahmi Kog
Museum, Sabanci Museum and Istanbul Modern offer various educational activities. However,
unfortunately, the "education" function of museums is not given enough importance by public institutions
and is not undertaken as a mission.

In the Regulation on Internal Services of Museums, educational activities are mentioned under the titles
"Definition of the Museum" and "Activities of the Museum" and the "Museum Specialist" is assigned the
task of "taking part in cultural and educational activities of the museum such as exhibitions, courses,
seminars, conferences" (Ministry of Culture and Tourism, 2004). In the Regulation on Painting and
Sculpture Museums of the Ministry of Culture and Tourism, it is stated that "When deemed necessary by
the Directorate, museum pedagogues who can provide education and guidance in accordance with the visitor
profile are assigned". In the "Administrative and Artistic Management" section of the same regulation, under
the heading "Museum Personnel", it is stated that "Priority is given to the employment of specialised
personnel and security guards who are trained in painting, sculpture, restoration, ceramics, design, art
history, museum pedagogy, exhibition techniques, marketing, finance, public relations and similar fields
and who have knowledge and experience in these fields to carry out museum services in the best way"
(Ministry of Culture and Tourism, 2010).

In the "Establishment" section of the Regulation on Museums of the General Directorate of Foundations, it
is stated in the "Establishment" section: "In cooperation with the education and training institutions of all
grades in the province where the museum is located, students are helped to get to know the museums and
to be educated to protect cultural values." (Ministry of Culture and Tourism, 2010). In addition, the
"Museum Researcher" is tasked with "taking part in cultural and educational activities of the museum such
as exhibitions, courses, seminars and conferences" (Tiirkiye General Directorate of Foundations, 2007).

When we look at the legislation on museum activities mentioned above, it is seen that there is no staff
directly responsible for "Museum Education" in museums and that such educational activities are given to
museum staff and experts as a second duty. Since Museum Education is the intersection point of
"Museology" and "Pedagogy" sciences and considering that both disciplines require separate training and
expertise, the importance of this issue will be clearly understood.

3. METHOD
3.1. Research Design

The research is a qualitative research and was conducted using the Holistic Single Case Design, one of the
case study designs. In the Holistic Single Case Design, the aim is to work on a single unit or subject and to
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guide new research with the research results (Yildinm & Simsek, 2016). In this context, the study was
conducted with academics, professionals and teachers working in the field of museum education.

3.2. Study Group

The study group of the research was determined by using criterion sampling method, one of the purposeful
sampling methods. Criterion sampling method is a type of sampling consisting of people or objects selected
by the researcher with a certain criterion (Yildirim & Simsek, 2016). Accordingly, the study group consisted
of 4 academicians, 2 museum professionals and 3 teachers working in the field of museum education.

4. FINDINGS

In the focus group interviews with the study group, the problems encountered in the field of "Museum
Education", problems in practice and solution suggestions were discussed. The discussions were recorded
by two researchers. As a result of the analysis of these records, it was seen that the problem areas in museum
education were collected in 7 themes. These themes are shown in Table 2 according to their frequency of
occurrence.

Table 2. Main problem areas in museum education

Main problem areas

Planning Visits to Museums

Museum Education Material

Collection, documentation and conservation of artefacts in museums
Exhibition Techniques in Museums

Personnel Needs of Museums

Presentation of Museums

7 Museums Budget

QN A (W |-

In the focus group interviews, firstly, the problems experienced in the field of museum education were tried
to be determined. In the next stage, solution suggestions for the 7 identified problem areas were discussed.
Table 3 shows the solution suggestions developed by the participants for these 7 areas.

Table 3. The main problem areas in museum education and the reasons for these problems

Ranking Main Problem Areas Reasons for the Problem
1. Planning Visits to - Currently, there may be problems with the timing of museum visits.
Museums In general, the museum is visited with a group of students and this

group visits the museum collectively.
- The lack of prior time planning causes the expected efficiency of
museum Visits to be low.

2. Museum Education - There are not enough materials prepared in accordance with
Material pedagogical principles in museums.

3. Collection, documentation - There are no legislative arrangements that include common
and conservation of provisions and draw a general framework.
artefacts in museums - Different institutions that own museums have prepared their own

internal service legislation.

4. Exhibition Techniques in - Lack of an approach in line with the principles of museum pedagogy

Museums in current policy, legislation and practice.

- Museum education is given as a secondary job to museum specialists.

5. Personnel Needs of - Museum staff are often not pedagogically competent. Since working
Museums with non-adults requires expertise, it is not a good approach to
expect museum staff to carry out museum education activities in
addition to their primary work.
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6. Presentation of Museums - Insufficient museum promotion activities in educational
environments.
7. Museums Budget - The fact that a qualified education and training activity is costly.

- The fact that the high student population of Tiirkiye will increase
the cost of museum education.

According to the information given in Table 3, the participants prioritised the issue of "planning", which is
frequently emphasised due to its importance in museum education. The planned and programmed
integration of museums, which are powerful educational tools, into education and training processes as out-
of-school educational environments will increase efficiency.

5. CONCLUSION

In the 20th century, museums and their educational functions have been discussed more intensively and in
detail. While some of the results and suggestions obtained from researches have gained leadership, some of
them cannot be implemented due to insufficient conditions (Akmehmet, 2012). There are various methods
and suggestions regarding the museum-education relationship and museum-school cooperation. The scope
of educational functions of museums is expanding day by day. Thus, the contribution of museums to
individuals is increasingly emerging. With all these studies and reasons, museums are bound to take their
place in educational life. Museums, which have an application area for almost every course, should be more
actively included in the education process. Today, when teaching methods are developed and diversified,
museums also offer options for related methods. Themes and topics should overlap with the participant's
competences as well as his/her power of perception, intuition and interpretation. The theme is the dimension
that is created in a form by breaking away from the subject or inspired by it. Content is the message that the
participant wants to give; it is the source of the aesthetic concern he/she wants to arouse in the other person.
The deeper the content, the more authentic museum education is.

Since there is no organisational structure in museums and no job descriptions and diversity within this
structure, all museological works of the museum such as conservation, research, excavation, storage,
exhibition and education are specified among the duties of the "museum specialist". In recent years, the
number of specialists in museums has been gradually decreasing due to the lack of specialists in the museum
staff, and the existing staff can only deal with daily museum work and cannot spare time for educational
activities. The educational activities carried out in a small number of museums affiliated to the Ministry of
Culture and Tourism are carried out in cooperation with museums and non-governmental organisations, but
the continuity of these activities cannot be ensured. In order for museums across Tiirkiye to provide
educational services that will contribute to the education and culture of the society, it is necessary to improve
the museum-society relationship, to attach importance to the educational function of museums, and to
implement and disseminate practices in this field.

The success of education and training activities, which require planned and programmed work, depends on
the quality of the preparation processes and therefore should not be defined as a second task or job. However,
current assignments, which will be a solution in necessary situations and temporarily, should not be a
product of convenience and should not be accepted as a solution.

Based on the data obtained from this research, the following suggestions are offered for policy makers,
decision makers and practitioners in the field of museum education:

- In order to overcome the problems arising from time planning during museum visits, plans should be made
in cooperation with Provincial Directorates of National Education and Provincial Directorates of Culture
and Tourism. While making this planning, geographical conditions and local characteristics should be taken
into consideration. An appointment system should be introduced for a more effective and efficient
educational activity.

- Existing museums should be scanned in line with pedagogical principles and museum education materials
should be developed.
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- There is a need for a digital recording system in museums. Thus, museums can be monitored
simultaneously.

- Individual collectors should be utilised in the development of museums.

- Necessary updates should be made in the legislation related to museums by considering pedagogical
principles and requirements.

- Topics such as "Museum Pedagogy", "Education in Museums", "Museum Education Specialist" should be
added to the museum legislation and explained.

- A museum legislation that includes common provisions and draws a general framework should be
prepared. Institutions that own museums should prepare their own internal museum legislation in
accordance with this legislation.

- Museology and exhibition is a professional occupation. Accordingly, professional experts should be
employed and in-service trainings on museum education should be provided to those concerned.

- A standard should be set for museum education.
- Digital museology should be utilised.

- The personnel responsible for the museum are often not pedagogically competent. In this context, there is
a need for staff with technical knowledge.

- Studies on the promotion of museums should be carried out in schools in advance.
- There is a need for inter-institutional co-operation in museum promotion.

- Importance should be given to the establishment of Museology Clubs in schools.

- Museum education is an expensive job that requires professionalism.

- There are great difficulties in terms of budget.

- The museum should create its own sources of income and regulations should be made in the legislation
for this purpose.
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KiTAP INCELEMESI
HIPER-KULTURELLIK: KULTUR VE KURESELLESME

HYPERCULTURE: CULTURE AND GLOBALISATION

Tolga TELLAN?
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Kiiresellesme stireciyle birlikte, kiiltiirel ifade bicimleri koklerinden koparilarak, yerli ile yabanci, yakin ile uzak,
tamidik ile egzotik arasinda ayrim bulunmayan bir hiperkiiltiir alaninin sekillendigi ifade edilmeye baslanmigtir. Alman
felsefeci ve kiiltiir teorisyeni Byung-Chul Han ‘Hiper-Kiiltiirellik: Kiiltiir ve Kiiresellesme’bagslikl kitabinda turizmden
beslenmeye pisirme yontemlerinden diistinme bicimlerine kadar sayisiz ¢ogullugu yan yana getirmektedir. Giintimiiz
kiiltiirii sumirsiz, kisitlamasiz, ¢oziilmiis bir hale gelmistir: Hiperkiiltiir. Han in iddiasi, bugiin hepimizin, artik ait bile
olmadigimiz ‘kendi’ kiiltiiriimiizde bile hiperkiiltiirel turistlere doniistiigiidiir. Hiperkiiltiivel turistler, kiiltiirel gezinti
alant olan olaylarin hipermekaninda seyahat etmektedirler. Kitap esasen, giiniimiiz kiiltiirel deneyimlerini tartismaya
acmaktadur.

Anahtar kelimeler: hiperkiiltiirellik, kiiresellesme, melezlik, simirlar, mekan.

ABSTRACT

With the process of globalization, it has begun to be argued that forms of cultural expression have been severed from
their roots, giving rise to a hyper-cultural space where distinctions between the local and the foreign, the near and the
far, and the familiar and the exotic have dissolved. In this book, German philosopher and cultural theorist Byung-Chul
Han brings together countless forms of diversity, ranging from tourism to nutrition, and from cooking methods to ways
of thinking. Today s culture has become boundless, unrestricted, and dissolved: hyper-culture. Han argues that today,
all of us have become hyper-cultural tourists, even within our “own” culture—to which we no longer even belong.
Hyper-cultural tourists travel through the hyperspaces of events that serve as cultural exploration zones. This book
opens up a discussion on contemporary cultural experiences.
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GIRiS

Yirmi birinci ylizyilin diislinsel {iretiminin felsefe, ahlak, mantik ya da siyaset bilimi teorilerinden ¢ok
kiiltiirel ¢caligmalar literatiirii lizerinden sekillendirildigi ifade edilebilecektir. Bu kapsamda yiizyilin ilk
ceyreginde kiiltiirel calismalar literatiiriiniin en 6nemde gelen isimlerinden biri Byung-Chul Han olmustur.
Giliney Kore dogumlu (1959- ) Alman felsefeci ve kiiltiir elestirmeni Byung-Chul Han, Seul’de metaliirji
egitimi aldiktan sonra gittigi Almanya’nin Freiburg Universitesi ile Miinih Universitesi’nde felsefe, Alman
edebiyat1 ve Katolik teolojisi okumustur. 1994 yilinda kaleme aldig1 ‘Heidegger's Herz. Zum Begriff der
Stimmung bei Martin Heidegger’ [Heidegger’in Kalbi. Martin Heidegger’de Ruh Hali Kavrami] baslikli
tezi ile Freiburg Universitesi’nde doktorasini tamamlamistir. 2000 yilindan itibaren Basel Universitesi
Felsefe Boliimii kadrosuna katildi ve burada dogentlik tezini tamamladi. 2010 yilinda Karlsruhe Sanat ve
Tasarim Universitesi’nde, 2012-2017 yillar1 arasinda da Berlin Sanat Universitesi’nde felsefe ve kiiltiirel
caligmalar konularinda dersler verdi. Aralarinda ‘Palyatif Toplum’, ‘Yorgunluk Toplumu’, ‘Seffaflik
Toplumu’ ‘Eros’un Istirabv’, ‘Siddetin Topolojisi’ gibi kitaplarin bulundugu otuzun iizerinde eser kaleme
alan Han, calismalarinda fenomenoloji, etik, postyapisalcilik, kiiltiir kurami, estetik, medya, inang sistemleri
gibi konulara odaklanmistir. Felsefi sorgulamalarini toplumsal elestiri iizerinden sekillendiren Han,
kapitalizm, neoliberalizm, sosyal medya, popiiler kiiltiir, iktidar, psikolojik rahatsizliklar gibi temalar da
tartigmalar yirtitmiistiir.

Byung-Chul Han’1n eserleri, giiniimiiz kapitalizminde hizin arttirilmasi ve teknolojinin yayginlasmasi gibi
etkiler lizerine kurulu bir diinya igerisinde yasayanlarin deneyimleri ile bu deneyimlerin temel kosullar1 ve
etkileri hakkindadir. Han’mn elestirileri reddedici ve diglayict olmaktan ¢ok neoliberal kapitalist yagam
deneyimlerini felsefi baglamlara oturtma cabasi tagimaktadir. Farkli temalar1 kitaplarinda basliklandiran
Han, bu incelemeye konu ettigimiz ‘Hiper-Kiiltiirellik: Kiiltiir ve Kiiresellesme’ baglikli kitabinda -Tiirkce
yayimmlanma 2024 [orijinali 2005]- kisa ve okurunu diisiindiiren pasajlarla adim adim ilerleme gabasi
igerisinde olmustur.

2. KITABIN iCERIGi

Caligmasinda birey ve toplum elestirilerini 20 altbaglik altinda toplayan Han, ‘Hawai Gomlekli Turist’
béliimiinde Ingiliz antropolog Nigel Barley’in “gelecegin gercek anahtari, kiiltiir gibi temel kavramlarin
var olmayr kesmesidir” (2024: 9) degerlendirmesini tartigjmaya acgarak kitabinin hareket noktasini
okuyuculariyla paylasmaktadir. Kiiltiirlin turizmle yer degistirebilecegi endiselerinin ayni1 zamanda bizlere
diinyaya yayilma 6zgiirliigiinii de ¢agristirdigini ifade eden Han, bu gerilimler baglaminda yeni kiiltiiriin
nasil tanimlanacagi sorusunu sorarak, okurunu kiiresellesen kiiltiir lizerine diisiinmeye davet eder. Kitabin
ikinci kismu olan ‘Anayurt Olarak Kiiltiir’ boliimiinde, Hegel ve Herder’in kiiltiir analizlerinde yabancilik,
karigim, karmasa gibi heterojen kavramlara atfettikleri tartisilmakta; Han, sinirsiz ve mekansiz bir kiiltiiriin
ortaya ¢ikmasinin farkl kiiltlirlerin bilesimince sekillendirildigini ifade etmekte ve yeni hiperkiiltiir ¢cagi
insaninda mutlulugun “buraya ve mekana baghihigin kaldirimasindan” fiskirdigim (2024, s. 14) dile
getirmektedir. Artik yani1 basindakilerle birlikte, mekanla iliskili mutlu olmak ortadan kalkmis ve yeni olant
benimsemek hiperkiiltiire] mutlulugun dogasi haline gelmistir.

Kitabinin ‘Hipermetin ve Hiperkiiltiir’ baslikli ligiincii kisminda evrendeki her seyin merkezsiz bir ag gibi
birbirine bagh oldugu fikri analiz edilmektedir. Han’a gore karmasiklik giiniimiiz kiiltiiriinii karakterize
eden bir Ozelliktir. Yeni teknolojilerle hizlandirilmis kiiresellesme 6zgiin kiiltiirel alanlar1 birbirinden
uzaklastirmakta; “giiniimiiz kiiltiiriiniin mekanmini trans, inter veya multi degil hiper hissi daha dogru
aksettiriyor. Kiiltiirler iclerine dogru patliyor, yani uzaklastirlarak hiperkiiltiive doniigiiyorlar. Hiperkiiltiir
bir bakima kiiltiir fazlasi da demek. Kiiltiir dogasizlastirilarak, gerek ‘kan’dan gerek ‘topraktan, yani
biyolojik veya toprakla ilgili kodlarindan armndirilarak halis kiiltiivel, hatta hiperkiiltiirel bir hale
biiriiniiyor” (2024, s. 17). Tiim bu siirece kars1 direnislerin ise kiiltiirii yeniden teolojiklestirdigini, yeniden
mitlestirdigini, yeniden ulusallastirdigini vurgulayan Han, 6nlimiizdeki siirecte yasanacak yersizlestirme-
kokten yerlilestirme gerilimine dikkat ¢cekmektedir.
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Caligmanin ‘Aga Baglanma Erosu’ baglikli dordiincii kisimda Han, Flusser’in gaglari resim ¢agi, kitap cagi,
bit ¢cag1 yani geometrik ifadesiyle alan ¢agi, ¢izgi ¢agi, nokta cagi seklinde donemlendirmesine odaklanir:
“Resim ¢cagi, mitik cagin parcasidir. Buraya acik bir diizen hakimdir. Her seyin degismez yeri vardir.
Yerinden uzaklasirsa eski haline getirilir. Kitap ¢agi, tarihi ¢agdandw. Onda tarihin ¢izgiselligi vardur.
Gegmisten ¢ikip gelecege dogru cabalayan bir akimdwr. Her olup biten, ilerlemeye veya bozulmaya isaret
eder. Oysa giiniimiiz ¢agimin ne mitik ne tarihi ufku vardir. Kapsayict anlam ufku onda eksiktir
Teolojiksizlestirilir veya teleolojiksizlestirilir ve ‘atom seviyesinde’ bir ‘bit evrenine’ veya ‘mozaik evrene’
doniigiir; bu evrende ihtimaller herhangi bir mitik veya tarihi ufuk olmaksizin noktalar misali “vizildar veya
‘taneler’misali ‘mahrem sansasyonlar halinde’serpisirler” (2024, s. 19). Bu yeni bagin nedeni, ¢ok sayida
iliskiyi ve olasiligi destekleyen diinyanin giin gectikge artan birbirine bagli olma halidir. Heidegger’in
‘Dasein’ kavramina atifla ger¢ekligin asildig1 bir hiperuzayin olustugunu ileri stiren Han, hiperkiiltiirel uzay
ve zaman olgusuna olumlu bir bakis agisiyla yaklasir; ¢iinkii bu kavramin mitlere ve tarihe ait kavramlardan
daha fazla se¢im 0zgiirliigli sundugunu belirtir: “Olgusuzlastirilmis buradaligin bir baska adi hiperkiiltiirel
turist. Turist olmasi igin fiziken yolda olmasi bile sart degil. Kendi kendineyken bile baska yerde veya
yoldadr o. Turist olarak evden ¢ikip sonra yerli olarak kendine geri dommek de séz konusu degil. O
buradayken bile oradadir. Hi¢bir yere kesinkes varmaz” (2024, s. 21).

‘Fiizyon Yemek’ baglikli besinci boliimde Han, kiiresellesmenin homojenlesmenin aksine ¢esitlilikleri agiga
cikardigini, rasyonellestirmenin kiiresel lezzet c¢oklugunu ortadan kaldirmadigini belirtmekte ve
hiperkiiltiiriin siirekli degisen, genisleyen, kendini yenileyen dinamik bir yasam bigimi ve beslenme
pratigini sekillendirdigini ifade etmektedir. Altinc1 béliimde ise ‘Melez Kiiltiir’ bagligr altinda Han, Herder
ve Hegel’in uygarliklarin saf olma halinden uzaklagmasinin ve melezlesmesinin onlara gii¢ verdigi analizine
sahip ¢cikmaktadir: “Herder e gore, Avrupa uygarligi Roma-Yunan-Arap tohumundan olma bir bitkidir...
Hegel’de ne gegiyordu, Yunan halki ortaya ¢ikisini bir colluvies’e, ‘cesit ¢esit milletlerin bulusmasina’
bor¢ludur. Demek saflikla alakast bile yok” (2024, s. 27). Heidegger’in ‘asillik’, ‘sahihlik’, ‘kdken’, ‘6z’
kaynakl1 kiiltliir yorumunu ve Homi Bhabha’nin simirlaru karsilikli gerilimlere oturtan kiiltiir mekani
analizini elestiren Han, melezligi, kimligi sekillendiren ara gegis olarak goriir ve dinamik bir farkliliklar
cesitliliginin lizerine insa eder. Bhabha’nin ¢agdas kiiltlir tanimin1 elestiren Han’a gore hiperkiiltiir
kiiresellesme caginda giiciin dikeyligi yaniltici olup, yan yana yer almasina odaklanilmalidir: “Diyalektik,
yani karsilikli veya rekabet¢i gerilim iistiinkorii higbir ¢okluk bicimine izin vermez. Bhabha min sinirt
mekanlastirdigr ara mekan da karsiliklik hakimiyetinde oldugu oranda diyalektiktir. Dolayisiyla Bhabha
somiirgeci ile somiiriilen arasindaki, tahakkiim eden ile edilen arasindaki, efendi ile kéle arasindaki
rekabetci diyalektik gerilimde hala biiyiik dlgiide tutsaktir” (2024, s. 31). Han, Ulf Hannerz’in ‘kreollesme’
(Avrupa iilkelerinin denizasirt somiirgelerinde konusulan ve somiirgeci ile yerel halkin dilinin
karigmasindan olusan kirma dil) kavramma dikkat ¢ekerek cagimizda New York, Londra, Paris gibi
megapollerin kiiltiirel bakimdan bu anahtar islevi iislendigini ifade eder. ‘Kiiltiiriin Hiflesmesi’ baslikli
yedinci boliimde Bhabha’nin melezlik kavramini Deleuze ve Guattari’nin rizom modeliyle karsilastiran
Han’a gore, melezlik, kiiltiire doniik 6zcii yorumlari zayiflatmasina ragmen halen hiperkiiltiirel siirecleri
tanimlamak i¢in ¢ok kat1 ve diyalektik oldugunu dile getirmektedir. Han, Bhabha ile kiiltiire kimligin belirli
kiiltiirel 6zelliklerin pasif bir temsili olmadig1 konusunda hemfikir olmakla birlikte, bu kiiltiirel kimligin
nasil insa edildigi konusunda fikir ayrilig1 sergilemektedir. Esasen Han’in hiperkiiltiir analizi Bhabha’nin
diyalektik melez kiiltiir kavramindan daha ac¢ik ugludur. Bu baglamda Han, hiperkiiltiiriinii rizom ile
iliskilendirmektedir: “Hiperkiiltiir, rizom kiiltiiriidiiv. Rizomatik yayiim ve serpilme ne inter/arasilik
(kiiltiirlerarasilik) ne trans/Gtesilikle (kiiltiirlerotesilik) kavranamayacak hiper/asiriig (kiiltiirlerasirilik)
yansitir” (2024, s. 35).

‘Kryaslama Cag1’ baglikli sekizinci boliimde farkli bilgi, diisiince, yasam ve inang bigimlerinin birbiriyle
yan yana var oldugunu ima eden bir kiiltiiriin sekillendigini ifade eden Han, “kiyaslama ¢ag: farkl: kiiltiivel
kaliplarin yan yanaliginda gecip gidici degildir. Bir degerler hiyerarsisini kilavuz alan bir ayiklama
cagidr” (2024, s. 38-39) demektedir. ‘Kiiltiirlin Aurasizlastirilmas1’ baslikli dokuzuncu boliimde ise
Benjamin’in aura kavramimi kiiresellesme ve hipermodernite ile iligskilendirerek irdeleyen Han,
Microsoft’un “Bugiin nereye gitmek istersin?”, Linux’un “Yarin nereye gitmek istersin?” ve Disney’in
“Gitmeye hazir misin?” sloganlarindaki farkli niianslara vurgu yapmaktadir. Her {i¢ slogandaki ‘gitmek’ fiili
belirli bir buradaligin sonuna isaret etmekte, bir diger ifadeyle ‘gitmek’ fiili burada olmayi inkar ettigi igin
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varligin auratik derinligini yitirdigi goriiliir (Tononi, 2023). Walter Benjamin, 1935 yilinda kaleme aldig1
‘Teknik Olarak Yeniden-Uretilebilirlik Caginda Sanat Yapitr® baslikli denemesinde bu konuyu ele almustir.
Benjamin, hem dogal hem de yapay nesnelerin aurasini, belirli bir yerde benzersiz olmalar1 olarak
tamimlamis; dolayisiyla aura, orada kopyalanamayan belirli bir ‘burada ve simdi’nin korunmasi halidir.
Han’m belirttigi {izere, “giiniimiiz kiiresellesmesi, yeri oldugu gibi degistirir. I¢sizlestirir, bir yeri
canlandiran o ‘ucu’ elinden alir” (2024, s. 42). Ancak Benjamin’in goriisiiniin aksine, Han’in mekanin
aurasizlasmasina iliskin yaklasimi olumludur; ¢ilinkii bu, nesnelerin uzakliginin ortadan kalkmasina, farkl
ve uzak olanin yakinlagmasina yol agar. Dahas1t Han, auranin ortadan kalkmasinin derinlik, koken, 6z ve
Ozglinliigiin kaybi olarak goriilmemesi gerektigini one siirer. Tersine, hiperkiiltiire] mekansizlik, varligin ve
onunla birlikte gelen her seyin kaybina yol agmak yerine, varligin baska bir bi¢cimini olusturur. Baska bir
deyisle, “kiiresellesme kiiltiirii aurasizlagtirarak iste boyle hiperkiiltiire cevirir’ (2024, s. 43).

Caligmanin onuncu boliimii ‘Hac1 ve Turist” bagligini1 tasimakta ve Zygmunt Bauman’in diisiindiigii gibi
modern insanlarin birer hact olup olmadigimi tartismaya agmaktadir. Han’a gdre, Bauman’in modern
insanlarin haci oldugu goriisii yanlistir; clinkii “evi burasi degildir pek. Onun icin de ozel bir oranin
yolundadw: Ora-Bura asimetrisini, dolayisiyla da hacimin varolus bicimini asan modernizmin kendisidir”
(2024, s. 46). Han"in belirttigi gibi, hac, hipermoderniteye ait olmayan modernlik 6ncesinin figiiriidiir;
¢linkii modernite, orada’ya dogru yol almak yerine, daha iyi bir burada’ya dogru ilerler. Bu nedenle,
hiperkiiltiirel insan kesin bir varig noktasina dogru ilerlemez (ya da ilerleyemez). Oray1 uzaklagtirarak ve
yerinden ederek, kiiresellesme ideolojisi kiiresel bir burada ortaya ¢ikarmaktadir.

On birinci bolim ‘Windows ve Monatlar’ bashigim tagsimakta ve G.W. Leibniz’in monad kavramini
hipermodernligin kiiltiirel mantigiyla karsilastirip, zitlagtirmaktadir. Han’a gore, Leibniz’in monadik evreni
hipermetinsel evren ile zitlik olusturmaktadir. Monadlarin pencereleri yokken, hipermetin diinyasinin
sakinleri pencere yaratiklaridir; yani diinyay1 pencerelerden algilarlar. Monadlar ice doniikken, hiperkiiltiir
insan1 disa dontiktiir. Bu baglamda Leibniz’in evreni bir ag evreni degildir: “Hipermetin evreninde monat
misali kapali hi¢bir sey yoktur. Zaten subjects yoktur. Hipermetin evreni sakini diinyayt almasint saglayacak
Windows, yani pencerelerden ibaret bir tiir pencere varliktir. Pencereleme evin monat i¢liligini alir, ev
sakinin i¢sizlestirerek hiperkiiltiirel turiste ¢evirir” (2024, s. 51). Bu bolimde kullanilan pencere metaforu,
‘Odradek’ baglikli on ikinci boliimde de devam eder. Franz Kafka’nin bir kisa dykii karakteri olan yaratik
Odradek melez bir kimligi temsil etmektedir. Melezlik ve hiperkiiltiir kavramlari, Han’a Kafka’nin
eserlerine yeni bir bakis acis1 sunmak i¢in bir mercek saglamaktadir. Han'a gore, Odradek’in melez kimligi,
birbiriyle baglantisi olmayan seylerin bir arada bulunmasiyla karakterize edilmekte; geri doniisleri ise
hiperkiiltiirel turist olarak goriilmesini olanaksizlagtirmaktadir. Ayrica Han bizlere Kafka’nin, hiperkiiltiirel
cagda terk edilmis olan ‘ev’, ‘baba’, ‘yurt’ gibi modernist fikirlere bagli kalan bir yazar olarak okunmasi
gerektigini sOylemektedir.

‘Hiperkiiltiirel Kimlik’ baglikli on fig¢iincii boliimde hiperkiiltiirel kimligin temel o6zelliklerine yer
verilmektedir. Onemli bir 6nciil, hipermodernitenin ufuklarin ¢okiisiiyle karakterize oldugudur. Anlam ve
kimligi iceren ortamlar ortadan kalkmakta ve bu da toplumun parcalanmasina ve c¢ogullasmasia yol
acmaktadir. Han, gliniimiiz praksisinin olumsuz bir sonucu olarak goriinen —ve ¢ogu yonden de dyle olan—
bu duruma olumlu bir bakis agisiyla yanit vermektedir: “Ufuk parcalanmast aci ¢ekici bosluk, anlati krizi
olarak tecriibe edilebilir. Ama yeni bir ozgiirliik pratigine de miisaade ediyor” (2024, s. 57). Han,
hiperkiiltiirel kimligin artan bireysellesmeyle olan iliskisine de dikkat c¢ekmektedir. Kitabinin
“Kiiltiirlerarasilik, Otesilik ve Cokkiiltiirliiliik> baslikli on dérdiincii béliimiinde Han, kiiltiirlerarasilik,
cokkiiltiirliiliik ve transkiiltiirliilik kavramlarint hiperkiiltiirliilik fikriyle karsilastirip kutuplastirir. Han’1n
belirttigi gibi, kiiltiirlerarasilik ve c¢okkiiltiirliiliik, milliyetcilik ve kolonyalist somiirgecilikle dogrudan
iligkilidir. Bu kavramlar, kiiltiirel farkliliklar, olumlu davranislar olusturmak yerine karsilikli anlayisi ve
yansimay1 engelleyen ‘entegrasyon’ ya da ‘hosgorii’ yoluyla ele alinmaktadir. Dahasi, kiiltiirlerarasilik
diyalogu vurgulamakta, kiiltiirleriistiiciiliik ise ‘sinirlarin asilmasi’ ile ilgilidir. Han, bugiiniin kiiltiiriiniin
hiperkiiltirliiliik ile karakterize oldugunu belirtmektedir: “Hiperkiiltiirel turist varacagi yere daima ¢oktan
varnustir. Ne ‘gezgin’ne ‘sinirda yiiriiyen 'dir. Gegis ve transit, hiperkiiltiirel mekandan degildir. Hiperkiiltiir
tekil bir bura yaratir. Heterojen iceriklerin mesafesizce yan yana durduklari yerde trans, yani Otesilik
gereksizlesir. Ne Otesilik ne Cokluk ne Arasilik; giiniimiiz kiiltiir halini niteleyen sey hiperdir. Aralarinda
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Arasilik veya Otesilik gerceklesen kiiltiirler simirsizlasir, yersizlesir, uzaksizlasir ve hiperkiiltiir olur” (2024,
s. 62). Han’in okumalarinda hiperkiiltlir terimi, hiperkiiltiirel eszamanlilik i¢inde yan yana duran farkli
kiiltiirel formlarin birikimini, agini ifade eder. Hiperkiiltiirel alanda sinirlar1 agmaya (transkiiltiiralitede
oldugu gibi) gerek yoktur. Aslinda, siirlar hi¢ yoktur, sadece tekil bir ‘burasi’ vardir. Sonug olarak,
hiperkiiltiir daha ¢ok dagmiktir. Bu nedenle, ¢cagdas kdiltiir ‘trans-’, ‘multi-’ veya ‘inter-’ ile degil, ‘hiper-’
ile karakterize edilir.

Kitabin ‘Benimseme’ basliklt on besinci boliimiinde, uyarlamanin hiperkiiltiirel boyutunu ele alir. Han
tartigmalar1 sdyle ozetler: “Otekilik veya bambagskalik paradigmas: son zamanlarda pek ¢ok sosyal bilim
disiplininde yer etti. O giin bugiindiir benimsemenin iistiine bir giinahkarlik yapisti. Iddiaya gore
benimseyis, otekini kendine indirgemekmis” (2024, s. 63) Ancak Han'in ¢alismasinda bu olumsuz yargilar
yoktur. Hiperkiiltiir de sadece benimseyen 6zne degil benimsenen 6teki de donlismektedir. ‘Uzun Barisa
Dair’ baglikl on altinc1 boliimde Han, hiperkiiltiirciiliige 6zgii farkl kiiltiirlerin harmanlanmasinin diinyada
kalic1 barisa yol agabilecegini savunur. Han'a gore, “ticaret ruhu er veya ge¢ her halki ele gegirir. Boylelikle
doga da insani egilimler mekanizmas: sayesinde ebedi barisi taahhiit eder. Aymi mantiga gore
kiiresellesmeyi ilerleten ‘ticaret ruhunun’belki ‘Uygarlik Catismasi’nda savasa tutusmus tanrilardan daha
giiclii oldugu anlasilacaktir” (2024, s. 66). Han, hiperkiiltirciiliigiin ve kiiresellesmenin bir bagka etkisinin,
halklar arasinda barisin saglanmasina onemli bir katki sagliyor olmasidir. ‘Nezaket Kiiltiiri” baslikli on
yedinci boliimde Han, ironi, incelik, tolerans ve hosgorii gibi bir dizi kavrami ele alir ve bunlarin neden
nezaket kadar hiperkiiltiirel bir toplulugu karakterize etmedigini agiklar. Han’a gore, hipermodernite
nezakete dayanir ve diger davranislar1 bir kenara birakir. Bunlar, modernite ve postmoderniteye ait olan,
ancak hipermoderniteye ait olmayan muhafazakar kavramlardir. Aksine, nezaketli olmak, oOzgiirlik
saglayan ve baglantilara izin veren bir agiklik icerir. ‘Hiperlog’ baslikli on sekizinci béliimiin ana argiimani
ise World Wide Web’in diinyay1 bir deniz cografyasina doniistiirmesidir. Hepimizin sonsuz bir bilgi
denizinde yol aldigini ifade eden Han'in belirttigi gibi, bu yeni durum ‘diinyada var olmanin farkli bir
bi¢imini’ ortaya koymaktadir: “Yeni deniz cografyasi ne zihni ne logosu gercek anlamiyla tanir. Logos yerini
hiperloga birakiwy, hiperlog ise basit bir diyalog veya polilog siirdiirmeyi temsil etmez... Hiperlog yeni
hiperkiiltiir diizenidir, séylendigi zaman isitilense logos degil daha ziyade log-in veya logo yahut logo-s,
yani logolardr” (2024, s. 74).

Calismanin ‘Gezgin’ basliklt on dokuzuncu boéliimiinde Han, Nietzsche’nin gezgin figiiriinii inceler. Bu
figiir, bircok agidan hiperkiiltiirel turist figilirline benzeyen yeni bir insan tipidir. Gezgin de turist de,
teleolojik, teolojik ve mekénsal zelliklerden armdirilmig bir diinyada yasarlar. Dahasi, nihai bir varig
noktasina yonelmemislerdir ve tek bir ufku gézden kagirirlar. Bu, onlarin vizyonunu o6zgiirlestirir ve
hipervizyon haline getirir. Degisim ve yenilikten biiyiilenen ikisi de tek bir yerde uzun siire kalmazlar ve
‘derinlik’ ve ‘koken’ mitine karsi temkinlidirler. Ancak Han, Nietzsche'nin gezgininin tutumunun
hiperkiiltiirel turistin tutumuyla ayni1 olmadigini belirtir. ki, ikincisini karakterize eden rahathiga sahip
degildir. Kitabin ‘Esik’ baslikli yirminci ve son bdliimiinde ise Han, gelecegin insaninin aci ¢eken biri degil,
sakin bir sekilde giiliimseyen bir turist olacak sonucuna varir. Heidegger’in ‘burada’lik ontolojisine kars1
hiperkiiltiir insaninin esigi gegip -ki bunu ister fiziksel istersek de ruhani olarak diisiinebiliriz- yola ¢iktigin
varsayar.

Caligsmanin geneline baktigimizda Byung-Chul Han, ¢agimizin keskin ve diistindiiriicii bir gézlemcisi rolii
istlendigini bizlere kanitlamaktadir. Gegmis donem ve giiniimiiz felsefecilerinin ve kiiltiir teorisyenlerinin
eserlerine yeni ve kigkirtict yorumlar getiren Han, kitabinda kiiresellesmenin olumsuz bir olgu oldugu
yoniindeki yaygin kaniyr sorgulamakta ve yer yer kiiresellesmenin sundugu firsatlart okuyucusuna
aktarmaktadir. Caligmanin 6zgiin katkisi, cagdas diinyanin hiperkiiltiirel iligki agim bizlere tanitmasidan
gelmektedir.

3. TARTISMA VE SONUC

I1k olarak 2005 yilinda ‘Hyperkulturalitit: Kultur und Globalisierung’ bashgiyla Almanca’da yayimlanan
ve 2022 yilinda Ingilizce’ye 2024 yilinda da Tiirkge’ye cevirilen ‘Hiper-Kiiltiirellik: Kiiltiir ve
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Kiiresellesme’ (Istanbul, Ketebe Yayinlari, Almanca’dan Ceviren Mahmud Sami Tiirk) baslikli kitabin
analizine odaklanan bu ¢aligma, Alman felsefeci Byung-Chul Han’in tartisma odagim felsefeden kiiltiir
teorisine dogru cevirdigi ilk onemli eseridir. Han, kitap boyunca yirmi farkli béliimde irdeledigi kiiltiirel
kiiresellesme siirecine ‘yeni bir diinya sekilleniyorsa bu diinyay1 nasil okumaliy1z?’ sorusu gergevesinde
yaklagmaktadir. Kiiresellesen kiiltiirde yasayan insanlarin ‘turist mi?” yoksa ‘genis ve acik bir diinyaya
yayilmis 6zgiir bireyler mi?’ seklinde tanimlanmasi gerektigini tartisan Han’in kitab1 icin “herkesi asiri
bunaltacak kadar ‘kiiltiiriin sonuna’ isaret etmektedir. Hizli ilerleyen teknoloji bu degisimi daha da
hizlandwrmis ve zaman geri ¢evrilemeyecek hale gelmistiv. Teknoloji, insanlardaki isteksizlige ve ruhsal
uyusukluga dokunarak bircok ruhu esir almistir” (Melonic, 2023) yorumu yapilmaktadir. Han, kitap
boyunca enformasyon teknolojilerinin serbestlestirilmesinin ve diinya genelinde emek-sermaye ¢eliskisinin
sekillendirdigi ekonomik neoliberalizmin etkilerine odaklanmaktan ¢ok, ekonomik unsurlar siliklestirip
yeni ‘hiperkiiltiir’ halini felsefi bir semptom olarak tiim yonleriyle bizlere sunmakta; hiperkiiltiiriin olumsuz
sonuclar1 kadar olumlu goriilebilecek unsurlarina da eserinde yer vermektedir. Kitabinin pek ¢ok bdliimiinde
Hegel ve Heidegger felsefesinin yirmi birinci yiizyil insanina neler kazandirabilecegi iizerine diislinmemiz
gerektigini vurgulayan Han’a gore, “etnik koken ve kiiltiirdeki ¢esitlilik, gelisen bir kiiltiiriin temel diregidir,
ancak ulusal mutluluk icin ek bir adim gereklidir: Kendini farklilastirmak icin yabanci bir Otekiye ihtiyag
duyan bir ‘cesitliligin iistesinden gelme’ adimi” (Bartle, 2023). Kitabin bir diger giiclii yani, Han’in Bati
kiiltiirii ile Uzak Dogu kiiltiirinii karsilagtirma ve zitliklarini ortaya koyma ¢abasidir. Bu karsilagtirma, ona
Nietzscheci anlamda karsilastirmali bir felsefe insa etme imkani sunmakta, ancak analizi yiizeysel
kalmaktadir. Han, ¢agimiz kiiltiir dinamiklerini tanimlayabilecek bir model gelistirme ve tanimlama gorevi
de dahil olmak tizere, kiiltiir felsefesinin bugiin ortaya koydugu en acil sorulara ikna edici yanitlar aradigini
iddia etmekte ancak hicbir kiiltiir sahasinda bizlere kesin bir cevap sunmamaktadir. Soru sorma asamasinda
kalmig olmasi1 ve yanitlarinin muglakligi, Han’1in yagananlar1 daha iyi bir diinyaya gegis olarak okumasina
ve pek cok akademisyenin sosyal ciliriime ve zihinsel kargasa olarak karakterize ettigi donemi yer yer pozitif
algilamasina neden olmaktadir. Kitap, okuyucularmin diinya gorisiinii degistirmekten c¢ok, timitvar
olmalarini, ¢agdas (kiiresellesmis) kiiltiiriin karsi karstya oldugu en 6nemli ve giincel konular iizerinde daha
¢ok diisiinmelerini tesvik etmektedir.

Calismasinda postmodernizmin farkli kiiltiirlerin birbirine bagli ve bir arada varolusunu sagladigini ifade
eden Chul Han, giindelik yasamin kiiltiirel sinirlar astigini ve insan topluluklari/kimlikleri i¢in benzeri
goriilmemis, deneyimlenmemis, radikal bir kopusa dayali benzersiz bir enformasyon kiimesini bizlere
sundugunu iddia etmektedir: “Uzerlerine kiiltiirel dzgiinliik veya orijinallik etiketi yapistirilmis sinirlar veya
citler kalkiyor. Uygarlik tiim dikisglerini, hatta tiim smrlarint veya derzlerini patlatiyor. Stirsizlasiyor,
kisitsizlasiyor, dikissizlesiyor ve bir hiperkiiltiir halini aliyor” (2024, s. 17). Cagimizda yasamin da
enformasyon aglari gibi, merkezi olmayan, karmasik bir 6rgii haline geldigini; kiiltiirel yasamin sinir, mekan
ve smif yerine baglanti noktalari, zaman ve kimlik iizerinden gerceklik kazandigimi ifade eden Chul Han’in
toplumu heterojen, {ist iiste binmis, i¢ ige ge¢mis bir insanlar kiimesidir. Elestirilerini var olan kadar var
olacaga da yonelten yazar i¢in kapitalizm elestirisi, disaridan degil igeridendir. Chul Han’in bu kitabinda
elestirdigi kapitalizmin, 11 Eylil terér saldirilari sonrast kutuplagmis ve enformasyon toplumu
tartigmalarinin yogun bi¢imde yasanmasina ragmen, sosyal medya ve platform sirketlerinin heniiz yeni yeni
sekillenmekte oldugu yirmi birinci yiizyil baslangict bir diinya sistemi oldugu unutulmamalidir. Kapitalist
ideolojinin derinlemesine elestirisinin yapildig1 ve insan ruhunun kiiresel sermaye tahakkiimii altindaki yeni
hallerinin analiz edildigi iddialarina ragmen okuyucusuna bir dizi semptomlar sunan Han’1n, derinlemesine
felsefi birikimini, tedavi edici oneriler gelistirmek yerine teshis etme hali ile sinirli tutmakta oldugu ifade
edilebilecektir. Yasananlarin nedenleri ve dolayisiyla ne yapilmasi gerektigi konusunda acik bir yol
izlemeyen c¢alisma, sonuclart nedenselliklere baglamak yerine isaretlere indirgeyen bir igerikte
sekillenmistir. Genel olarak, bireyin ruhunu kendi elleriyle -goniillii olarak- somiirii dinamiklerine dahil
etmesinin, platform esasl sirket kapitalizminin sémiirii yontemlerini ortiiklestirmesinin sonucu oldugunu
gbzden kagiran Han’in elestirileri, 6znenin toplumsal yabancilagsmay1 agsmasinda kullanilabilecek, felsefi
bakimdan sinirli yollarin1 bizlere sunmaktadir. Tiirk¢e cevirisinde segilen kavramlara bagl yer yer
anlamlandirma giigliikleri yasanmasina ragmen, Han’1n kitab1 yeniden okunmay1 ve yirmi birinci yiizyilin
ilk ceyregini olusturan bir zaman diliminde yasananlari derinlemesine diisiinerek tartigilmayr hak
etmektedir.
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